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INTRODUCTION 
Significance of Problem 
Much of man's social behavior takes place in dyadic 
relationships. Within this dynamic process the needs, per­
ceptions, and experiences of each individual contribute to 
the interpersonal exchange. Considerable effort in the be-
haviorial sciences has been devoted to identifying and con­
ceptualizing the variables that are significant in the 
individual's behavior during his interaction with others. 
One factor that operates in the individual's relations 
with others is the relative position he holds in terms of 
power; the power of reward, influence or resources. These 
differences in position and power exist in the relationships 
that occur in the home, community, organization or institu­
tion. 
From a behaviorial viewpoint dependency is one such, 
positional component of human interaction. Dependency is 
the seeking of help or nurturance from others and, in 
Sears' words, "is one of the most significant, enduring and 
pervasive qualities.of human behavior. From birth to old age 
it influences the form of all dyadic relationships" (52, p. 
25). 
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Early in life the human infant is totally dependent on 
others for meeting certain life needs. This means he must ' 
acquire simple and limited techniques for obtaining help 
from caretaker figures, usually the mother. The infant's 
crying, body movements and facial expression all may serve 
to elicit a response from the mother. These behaviors are 
assumed to be reinforced by the primary gratifications 
supplied by the mother as she meets the needs of the infant 
in daily interaction (30). In all cultures the infantile 
behavior patterns for obtaining help are considered change-
worthy, and the growing child is expected to find new modes 
of behavior for securing nurturance from others. 
The developmental concept of growth recognizes the 
source of dependency in early childhood, but also suggests ' 
that the individual's capacity for functioning In an in­
dependent fashion is reaffirmed or impeded during later 
stages of growth, such as adolescence (30). This is a period 
of an emancipation struggle as the adolescent redirects the 
earlier infant attachments to the parent toward other need-
satisfying persons or groups. 
Though the interpersonal relations with parents and 
peers is stressed as the basis for dependency there is also 
recognition of broad cultural forces that may elicit depend­
ency behavior. Industrialization, urbanization and the 
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technology of the work experience have been related to 
emerging life styles that may permit greater dependency be­
havior for the individual (51). Sex role performance also is 
influenced by cultural expectations of appropriate dependency 
behavior (38). 
It is the broad scope of dependency motives and behavior 
that is the focus of the present investigation. If indeed 
dependency results from the close, intense relationships and 
early interaction of mother and child, as well as the gener­
alized sociocultural shifts over time, it will be necessary 
to examine several dimensions to gain greater understanding 
of the total construct of dependency, 
Two specific dimensions of dependency behavior are 
currently receiving much theorizing and investigation. One 
is the continual interest in the etiology of dependency in 
childhood (30). The other is a societal concern with, 
individual need that must be met throughout life stages 
through some form of public response (26). For purposes of 
the present study this need is termed public dependency. 
There is some evidence for viewing certain patterns of 
early interpersonal dependency, and the various patterns of 
prolonged social and economic dependency for life needs as 
learned or reinforced behavior (26). As the infant comes to 
identify with the mother figure and her presence in meeting 
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his needs, so, too, the public dependent comes to exhibit a 
life style with various attitudes and behaviors that reflect 
his reaction to the social and institutional forces which 
are crucial in meeting his needs. 
The parent may develop various strategies and reactions 
to the supplications of the child for help, assistance or 
emotional nearness. Public institutions develop strategies, 
procedures, and policies as expressions of collective 
responses to the needs of constituents. 
For both, dimensions of dependency the nurturant role, 
the role of the caretaker, is crucial in determining the needs 
recognized, the forms of supplication and overtures responded 
to, the direct instrumental help made available, and the 
emotional level of interaction established. Prom these re­
inforcing behaviors of the caretaker, it is suggested, comes 
much of the response of the dependent role. 
The manner in which parents act out their response to 
dependency may be based on their own dependency needs, the 
resources available to meet various demands, their view of 
bhe developmental level of the child, and their assumption 
about what the child's behavior indicates and what guidance 
technique will accomplish their parental aim (33j 25, 43). 
The public or institutional response to constituent 
dependency may involve historical factors as well as current 
situational factors. Diamond writes: 
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All societies at all times develop ideas concerning 
the value and importance of their constituent ele­
ments, notions concerning the degree of responsi­
bility, if any, that society should have for these 
constituent elements, and a set of beliefs con­
cerning what is responsible for social misfortune 
and catastrophe (20, p. 141). 
Historically, private need has received mixed public 
response to acceptance of the caretaker role. Early Western 
history is marked by a pervasive theme of social justice and 
charity though there was a continuing debate as late as the 
nineteenth century over the relative responsibility of the 
individual and of society for the needs of life (20). There 
are indications the debate continues (20, 26). Much of the 
early concern was expressed through a formal classification 
into "deserving and undeserving" categories of dependents. 
Haggstrom has suggested that the doctrine of self-help, 
under which sustained and arduous effort toward goals marked 
the deserving individual, gave public dependency an ambiguous 
meaning (26). A person could be dependent but retain ego 
strength and positive concepts of self through effort toward 
defined goals. 
The current social situation with more limited oppor­
tunities for socially defined success and a belief in equal 
opportunity according to merit has made an impact on the 
self-esteem of the unsuccessful (36). Officially defined 
dependency is no longer regarded as ambiguous, and thus the 
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public helping relationship, the caretaker role, often 
becomes a carrier of the general meaning of public dependency; 
the unworthiness of the recipient. The importance of the 
response of the caretaker appears to be basic to further 
understanding of dependency behaviors within the two dimen­
sions of the concept that have been elaborated. 
Theoretical Framework 
Dependency as a theoretical construct has been the focus 
of theories and empirical study by both the behaviorial and 
social sciences (1?). The behaviorists have viewed de­
pendency as an intrapsychic phenomenon arising from the 
response patterns of significant others in gratification of 
needs (30). The social psychological framework further sug­
gests that dependency results from an Interactional process 
of person and situation that reinforces the social learning 
of behavior (5^+) • The sociological view of dependency refers 
to group interaction based on power and position reflecting 
cultural patterns (17). The basic framework for the present 
study is to be found in each of these orientations. 
Psychoanalytic theory has held that object relations, 
the relationship of the individual to other persons, is basic 
to the socialization process (30). The internalizing of 
controls, or superego formulation, is contingent on the 
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establishment of emotional bonds between the child and the 
caretaker figure. Inappropriate dependency results from 
prolonged failure to meet basic needs of the infant in terms 
of oral and affectional gratification (27). 
The social learning framework of dependency as 
represented by Sears a2. (5^) suggests that dependency is 
an acquired drive determined by parent-child interaction. 
The early instrumental acts of the child to secure nurturance 
from the mother become converted to an acquired drive system 
through conflict over expectancies. The child at times is 
rewarded, through maternal response, for dependent overtures, 
and at other times receives no reward, or even punishment, 
for similar dependent behavior. Frustration caused by both 
reward and punishment for given acts provides the drive 
strength for instigating the initial reinforced behavior (5^). 
Heathers (34), in an elaboration of instrumental and 
emotional modes of dependency behavior, suggests that instru­
mental dependency is marked by help-seeking behavior in 
reaching goals. The caretaker response Is not an end in it­
self, but a means of obtaining some form of gratification. 
Emotional dependence is present where the response of the 
caretaker is the end goal, the gratification sought. 
Sociocultural views of dependency identify economic, 
demographic and institutional factors as resulting in a 
certain "cultural conditioning" of dependency behavior. The 
8 
values, precepts and mores of the cultural environment are 
basic to the socialization process and to the interaction that 
occurs in all relationships (25). The continuity of ex­
perience from child to adult is related, within this sociali­
zation process, to the acceptance and performance of adult 
roles and modes of behavior (7). 
The social system created by the related roles within 
tne culture establishes social positions which specify 
certain expected behavior, or norms, and also certain rights 
or obligations; social power in this context. The socio-
cultural framework views dependency as the perception of the 
use of relative social power within a superordinate-subordi-
nate role relationship (26). In the present system of 
societal values a stigma is attached to the dependent role. 
The response pattern followed in the early socialization 
process of the child is thus related to other caretaking 
patterns within the larger social system. 
Statement of Problem 
The purpose of the present study is to investigate the 
relationship between caretaker response to Interpersonal de­
pendency in early childhood socialization and caretaker 
response to dependency roles that exist in the social system 
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at large. This study will specifically link parents general 
social attitudes toward public dependency to child behavior 
variables. 
The caretaking role for childhood is operationally de­
fined as the role of the natural parent. The caretaker role 
within a social system is defined as the social position of 
the parent. The study includes examination of caretaker 
variables of social class and personality factors as they 
relate to response to dependency at two levels of inter­
action. 
The specific relationships to be tested are in the 
following categories: 
1. The equivalence of dependency need in the caretaker 
population. 
2. The relationship of caretaker dependency need and 
observed child dependent behavior. 
3. The relationship of caretaker response to social 
dependency and observed child dependent behavior. 
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REVIEW OF LITERATURE 
The relevant literature.to be reviewed for purposes of 
this study includes investigations of early childhood de­
pendency and the process of socialization. This will include 
the social institutional structures and practices that are 
an integral part of the process. The specific impact of 
parental attitudes on child behavior will also be reviewed. 
The Nature of Early Childhood Dependency 
Several conceptual issues in the area of dependency have 
been identified in the work of Sears ^  aJ.. (5^)» Seller (6) 
and Bandura and Walters (2), among others. These issues deal 
with the behaviorial reference of dependency and the 
dimensionality of the concept. The term dependency has been 
used as a behaviorial construct to denote a segment of 
response tendencies which, are instrumental in obtaining 
nurturance from caretaker figures and also as a motivational 
construct which refers to a discriminable drive (3^). Used 
as a behaviorial concept, dependency refers to a variety of 
gratification-seeking behaviors. The theorists who con­
ceptualize dependency as a drive assume that the behavior 
represents a secondary, rather than a primary, drive. Brown 
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(13) has suggested that the motivation of many acquired 
drives is anxiety. Hartup (31) holds the position that de­
pendency should refer to behavior rather than motive. 
Seller (6) investigated the interrelations of five 
measures of behavior, assumed to be components of dependency, 
in a study focused on the generality of the dependency con­
cept. Teacher ratings on 43 nursery school children on a 
seven point scale of five components of behavior (seeking 
help, seeking physical contact, seeking proximity, seeking 
attention, and seeking recognition) were utilized in this 
study. An analysis of variance of between-subject variability 
was carried out and Seller concluded that the consistency of 
the differences between children indicated a general de­
pendency drive. 
In a second study Seller (5) obtained intercorrelations 
among the five dependency ratings by teachers ranging from .48 
to .83. The results of Seller's work support a unidimensional 
theory of dependency. It should be noted that the methodolog­
ical problem of "haloing" has been identified in rating 
procedures such as Seller employed and therefore this support 
for the unidimensional theory of dependency is regarded as 
tentative. 
Heathers, (34) utilizing observational techniques with 
nursery school children, did not find a significant 
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relationship among components of behavior defined as depen­
dent. Heathers* study focused on the development of 
emotional dependence in the nursery school play of two-year-
old and four- and five-year-old children. It was hypothesized 
that emotional dependence directed toward adults, represented 
by teachers in this case, would be replaced by emotional de­
pendence directed toward other children as the age of the 
child increased. It was also hypothesized that dependency 
expressed through reassurance and affection-seeking behavior 
would decline with age, relative to seeking attention and 
approval (34). Two non-participant observers recorded 
running-account records of 20 two-year-old and 20 four-year-
old children. More than twenty-three minute observations of 
each child were scored on categories of emotional dependence 
and emotional independence. The developmental hypotheses 
were supported by Heathers' data, but the relative frequencies 
of affection-seeking and approval-seeking were not constant 
over time. 
Hurtup (30) concludes, "the evidence concerning gener­
ality in dependency and independence is equivocal" (30, p. 
337). While the term'dependency" is used to represent a 
single, unitary dimension of personality, it is possible 
multiple factors are involved. 
The early developmental studies of Sears and his co­
workers (52, 53, 54) have presented the most fully developed 
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framework for viewing childhood dependency formation. In 
their 1953 study Sears et a^, (5^) suggested that dependency 
was an acquired drive, arising from parent-child interaction. 
The Influence of the parents was considered operative in 
several ways. One Influence is through the qualitative 
properties of the environment provided by the parents, while 
a second is the reward or punishment that reinforces the 
child's behavior. Dependency in this framework results from 
the presence of others in performing the nurturant role. 
As the needs of the child are met he learns the over­
tures to which the mother responds. The mother's response 
is considered "a function of her personality, to what signals 
she is responsive to and what qualities of behavior her 
culture, immediate situation, and her repertory of actions 
permit her to make" (53» p. 179)• These Instrumental acts are 
converted to an acquired drive system through the conflict 
between expectancy of reward and expectancy of non-reward 
or punishment. The events most related to the development of 
dependence in the child are early nurturance from the mother, 
or caretaker, and later frustration or punishment (5^). The 
frequency with which the mother Is a source of gratification 
is thus related to the frequency with which she threatens the 
dependency relationship or actually falls to reinforce It (30). 
Sears ^  al. (53) linked parent personality variables 
to child behavior variables through, analysing the 
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ChiId-rearing attitudes and practices of mothers. Utilizing 
a comprehensive interview procedure with 379 mothers, three 
major areas of questioning were pursued: 1) what were the 
customary practices, and variations, mothers followed in 
child-rearing? 2) what effects did certain practices have 
on personality dimensions of the child? and 3) what kinds of 
mothers engaged in various child-rearing practices? (53)• 
The Sears study examined two types of maternal behavior 
as relevant sources of the child's dependent behavior. One 
type was the initial experience of the infant in terms of 
feeding, affection, and general interaction. A second type 
of maternal behavior was the mother's current handling,of the 
dependency behavior of the child. The interview technique 
of the Sears' study included questions on attention, clinging 
behavior, and behavior during separation. The mother's 
response to dependency In terms of permissiveness and puni-
tlveness also was Investigated, 
Two factors of maternal reaction to dependency are 
reported: 1) a permissiveness factor, and 2) a warmth factor 
(53). The mothers who were found to have an accepting, toler­
ant attitude toward the child's dependent behavior were also 
reported as affectlonally warm, gentle about toilet training, 
low in use of physical punishment, high in sex permissiveness, 
low in punishment for aggression toward parents, and high in 
esteem for self and husband. 
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In terms of the "current sources of dependency", Sears 
et al. (53) found neither reward or permissiveness related 
to child dependency. There was evidence that punishment was 
related to dependent behavior and that this Influence was 
greater when punishment was superimposed upon an earlier 
reward experience. 
These findings must be reported as tentative due to the 
small, though significant, correlations and the fact that 
any one of the defined dimensions of maternal behavior 
contributed only slightly to the reported dependency of the 
child. 
Further evidence for the infancy frustration hypothesis 
for dependency has come from Smith (59)» who found a positive 
relation between rigidity of feeding schedules and nursery 
school boys' dependency scores based on experimentally 
observed mother-child interaction. Sears ^  al. (5^.) also 
found sex-linked differences in frequency and incidence of 
dependency and suggested a curvilinear relationship between 
maternal punitiveness and child dependency. Sears suggests 
that high dependence is associated with either high or low 
amounts of punishment. It was also suggested that girls may 
respond to maternal punishment differently due to greater 
identification with the mother (54). 
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Marshall (42), in a study of home experience and nursery 
school behavior, found that parental suppression of the child 
and interpersonal distance were positively related to fre­
quency of teacher contacts by girls in nursery school. 
Maternal rejection as an antecedent of child dependency has 
been studied by Wittenborn (64) and Smith (59). Wittenborn 
found rejection of the child as inferred from adoptive mother 
Interviews to have a low, but significant, relationship with 
dependency in nursery school children. Smith, based both re­
jection and dependency measures on mother interviews and 
reported a significant and positive relationship. However, 
when dependency scores were based on observations this rela­
tionship was not found. 
There also is evidence reported (23) to support the 
hypothesis that current reinforcement of dependency leads to 
greater dependent behavior. Smith (59) found over-protective 
mothers judged their children to be more dependent. Finney 
(23) reported a significant correlation between the mother's 
selective reinforcement of dependency and the level of the 
child's dependent behavior. 
These studies do supply evidence that dependency behavior 
arises in infancy through patterns of gratification and 
nurturance supplied by the caretaker. From these interactions 
secondary reinforcing properties are invested in the care­
taker's nearness and actions (30). There is tentative 
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support from these reported studies that punishment or re­
jection of the child's dependence leads to greater dependency 
behavior. 
Dependency has been shown to operate in human interac­
tions other than parent and child and to be a pervasive 
dimension in personality dynamics. Sontag and Crandall (6o) 
in a tentative formulation suggest that the resolution of 
infantile dependency need is achieved for the adult through 
ego needs and ego defenses. The adult receives ego satis­
factions through peer acceptance, independence of action, 
achievement and mastery of new situations, and the acceptance 
of the dependency of others (6o, p. 531). 
, Inhibition and susceptibility have been related to de­
pendency in a study by Cairns (14). This study utilized a 
five point rating scale to define reluctance to accept help 
from others in a sample of juvenile offenders. It was 
found that subjects who were rated low on dependency in­
hibition evidenced more confiding responses, after an inter­
view situation where confiding was verbally reinforced by 
the experimenter, than those subjects with high dependency 
inhibition. Utilizing measures of conforming to social ex­
pectancy, or suggestibility, as operational indicators of 
dependency, Mus s en and Kagan (M-?) found a significant rela­
tion between a projective measure of dependency and a measure 
of group conformity in adults. 
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Hartup and Keller (32) report a commonality in the 
underlying motivation for both dependency and nurturance in 
their study of nursery school children. Fifty-five two 
minute observations were carried out for 41 children utiliz­
ing a frequency count of dependent and nurturant behavior 
within the nursery school setting. They found a significant 
association between frequencies of total nurturance and 
frequencies of seeking help and seeking affection. 
Kagan and Moss (38) in a comprehensive longitudinal 
study of developmental continuity in the areas of passivity, 
dependency, aggression and achievement behavior found 
evidence of stability of dependent behavior from childhood 
to adulthood. Utilizing early nursery school data and later 
adult interviews and experimental situations the authors 
found passive and dependent behavior fairly,stable for fe­
males, but less so for males (38).. À number of variables 
were selected for the longitudinal aspect of the study, 
including dependence on adults, dependency on love object, 
and dependence on family and friends. A passive or dependent 
relationship in early childhood was associated, for girls, 
with a more passive or dependent rating on the selected adult 
variables. The early childhood passivity or dependency for 
males was not as highly correlated with ratings on the adult 
variables (38). 
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Prom these data and resulting theoretical formulations, 
dependency may be viewed as a mode of behavior that arises in 
early childhood from interaction with significant others In 
meeting; basic needs. The importance of the response of the 
caretaker in determining the occurrence and intensity of 
dependent behavior appears established. There is evidence 
that continuity of dependent behavior operates over the life 
span and that there is commonality in the motivation for de­
pendent and nurturant behavior in Interpersonal relations. 
The Process of Socialization 
Socialization has been defined by Aberle as 
Those patterns of action, or aspects of action, which 
Inculcate in individuals the skills, motives, and 
attitudes necessary for performance of present or 
anticipated roles (1, p. 38?). 
The term socialization has been used to refer both to an inter­
personal process and to the structures and practices of the 
social institutions (17). In this broad framework there is 
reference to both the functions of society and to the manner 
in which personalities maintain the social order. Aberle (1) 
has stated that "In this version, antecedent and consequent 
pursue each other in a small circle forever, and the answer 
as to why the socialization pattern is as it is can only be 
because the soclalizers were reared as they were (1, p. 382)." 
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The dynamics of socialization involves the actor's "behavior 
and the broad social environment. 
Culture is perhaps the broadest determinant of patterns 
of skills, motives, and attitudes. Gardner defines culture 
as "the learned behavior of a people (25, p. 276)". Whiting 
(63) suggests that culture refers to the shared symbolic 
determinants of behavior which become evident through the 
coding and classifying of ideas of the society or group. 
Conceptually, culture has referred to technology, ethnoscience, 
and ethics, with each of these units having different 
attributes of techniques, beliefs, and values (63). 
Techniques refer to the behaviorial, rather than the 
cognitive, level of functioning. Beliefs have been defined 
by Whiting (63) as a statement of the relationship between 
events. Values in Whiting's view, are statements that at­
tribute goodness or badness to any event. Seal and Bohlen 
(9) view values as subjective interpretations of the rela­
tionship which ought to exist between phenomena. 
Cultural techniques, beliefs, and values are systemat­
ically interrelated as they impinge on behavior. These 
systems become operative through actors in the group who 
occupy certain statuses, perform certain roles within 
institutional arrangements defined in terms of techniques, 
and agree upon certain values and beliefs (63, 17). 
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Literature from several fields supports this framework 
for viewing culture and the impact on the socialization of 
the young child. Wolfenstein (65) traces the alterations 
in beliefs that have affected child-rearing practices over 
time. In this content analysis of information made available 
to the public through governmental sources it is suggested 
that images of the child in the present culture have changed. 
Prom an early period of viewing the child as possessing a 
"sinful nature" that must be controlled has evolved a view 
of the Importance of enhancing the natural exploratory 
impulse of the infant. Bronfenbrenner (10) reviews the pro­
fessional literature and its impact on applied knowledge and 
its application. The impact of cultural forces on these 
changing Images of the child is emphasized. 
Miller and Swanson (46) in their study of an urban 
environment outline the linkage that allows subtle changes 
at the broad institutional level to be translated into 
socialization practices and thus to behaviorial outcomes. 
These writers suggest that 
"all the debate over particular matters-matters 
such as age of weaning, methods of training the 
child to use the toilet, techniques of reward 
and punishment, and all the rest-were but 
special expressions of more fundamental dis­
putes" (46, p. 4). 
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These fundamental Issues are the pervasive changes in child 
care that are related to new social conditions in the socio-
cultural area. 
The Miller and Swans on study presents a theoretical 
formulation based largely on social class variables, 
especially occupational level of the father. In this frame­
work the authors focus on the middle class and define the 
life style of the "entrepreneurial" and "bureaucratic" family 
as related to occupation. The writers suggest that child-
rearing practices evolve from these pervasive life styles, 
or "integration settings" (46). 
The entrepreneurial older middle classes are described 
by Miller and Swanson as related to the market place, as 
risk-taking, and as lacking close contact with peers. This 
results in an "individuated" life style. 
The urban life is given as the basis for individuation 
by Miller and Swanson and described as 
meeting one another in highly segmental roles. They 
are to be sure dependent upon more people for the 
satisfactions of their life needs than are rural 
people and thus are associated with a greater 
number of organized groups, but they are less de­
pendent upon particular persons, and their de­
pendence upon others is confined to a highly 
fractionalIzed aspect of the others' round of 
activity (46, p. 36). 
It is suggested in this study that as urban centers of pro­
duction expanded the traditional institutions of government 
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and religion, education and charity had neither the ability 
nor the experience to function effectively with such diversity 
or bind people together for common action (46). 
The emergence of large bureaucracies employing many 
specialists and coordinating activities under codified pro­
cedures were developed to meet the changing social conditions. 
Miller and Swanson in their formulation identify several 
characteristics of the bureaucratic setting for the family. 
Risk taking and independent decision-making give way to 
security and actions to increase interdependence and the 
welfare of the group. Morale, loyalty, and devotion are 
listed by the authors as additional values of the bureau- -
cratic setting. In completing their theoretical framework 
Miller and Swanson suggest that these conditions of the social 
environment have a relationship to the child-rearing practices 
of families. 
The entrepreneurial family gives stress to teaching self-
control, independence, problem solving, and absorption in 
activity rather than sensitiveness to other persons (46). 
The bureaucratic family tends to stress natural behavior of 
the child at his own level, to operate through warm supportive 
relationships based on modeling, to offer nurturance during 
difficulty, and to encourage the child to be accommodative 
and spontaneous within his environment (46). 
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To test this theoretical formulation empirically Miller 
and Swanson (46) chose to investigate a high density urban 
environment. Comprehensive interviews were conducted with a 
representative cross-sample from 1157 urban homes. Area 
sampling was utilized to collect data from mothers with 
children under 19 years of age. Topics of family activities 
and census-type information on social and economic character­
istics of the families were collected. In families over the 
child age limit census-type data only were collected. There 
was also an attempt to investigate middle- and lower-class 
family child-rearing procedures within "integration settings" 
of an entrepreneurial or bureaucratic nature. The data re­
ported in the Miller and Swanson study tend to support their 
theoretical formulations. The entrepreneurial middle-class 
mothers are reported to use more internalization techniques 
of child-rearing and to emphasize an active, manipulative 
approach to the environment. In terms of social class 
differences it is reported that differences in "integration 
settings" were not significant. 
Other studies have also given evidence of the impact of 
the sociocultural forces on socialization. A correlation 
study by Barry ^  al. (4) related cross-cultural child-
rearing practices to features of the respective economics. 
Over one hundred primarily nonliterate societies were class­
ified on the basis of accumulation of food resources. It was 
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assumed that the manner of acquiring food resources exerted 
Influence on adult economic roles and other generalized be­
havior patterns that would be translated within the sociali­
zation process into specific characteristics of child-rearing. 
The ranking of economic characteristics utilized by 
Barry was based on earlier work. Child-rearing ratings 
employed by Barry included the areas of obedience training, 
responsibility, nurturance training, achievement, and in­
dependence training. The strength of positive reward or 
negative punishment was also rated for the selected cultures. 
The results of the Barry study indicated that high emphasis 
on responsibility and obedience were positively correlated 
with practices of the economic system, specifically accumula­
tion of food. Achievement, self-reliance, and independence 
were found to be negatively correlated with accumulation. A 
general factor of socialization that the authors term "compli­
ance vs. assertion" was the most significant single measure 
(4). 
In a second study, Barry and his associates (3) did a 
correlational analysis of sex differences in child-rearing 
practices. Drawing on data from over 100 cultures the 
authors reported that in the infancy period there was little 
cultural differentiation in treatment of boys and girls. In 
later childhood a more universal tendency was found in that 
girls experienced greater pressure toward nurturance and 
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obedience and boys experienced greater pressure toward self-
reliance and achievement-striving (3). These differences 
were also reported to be associated with economic practices 
of the culture. 
The social unit that has greatest responsibility for 
transmitting the cultural values, attitudes and practices to 
the child is the family (37). Social class has been identi­
fied as one basic dimension in the transmission process by 
Clausen and Williams (17). Parental practices have been 
found to vary in significant ways within the class structure 
of a social system. There is wide variation in the con­
ceptualization of social class. It has been represented as 
a way of life, as power over resources, as reputation or as 
esteem (35). The measurement of social class has Included 
income, occupation, area of residence, and education variables 
as well as reputatlonal variables. The Miller and Swanson 
study (46) suggests that it is through these family setting 
variables that the socialization experience of the child is 
affected. 
When social class has been linked to specific child-
rearing practices the Instability of these practices has been 
revealed. The assessment of social class differences in the 
more general dimensions of family relations, conceptions of 
parental role, and patterns of affection and authority have 
revealed a more enduring quality (10). 
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Sewell (56), in a review of investigations concerning 
social class and childhood personality, suggests a theoretical 
framework. It is assumed in this view that all societies 
have sub-cultures or systems of social stratification that 
imply relationships of inequality. The position of the child's 
family in the stratification system determines to a degree 
the early social learning influences on the child and access 
of the child to opportunities defined as desirable (56). It 
is also assumed that these early experiences will be instru­
mental in determining later social behavior. 
An early Davis and Havighurst study (19) supported the 
assumptions of separate stratification positions for families, 
but the child-rearing practices they suggest for the differ­
ent classes has been in dispute (12). These authors found 
in interviews with 98 middle-class and 102 lower-class mothers 
that the middle-class mothers were more restrictive inv. 
critical areas of early training, less likely to breast feed, 
had strict schedules of nursing, and initiated earlier bowel 
and bladder control. Bronfrenbrenner (12) suggests that the 
lack of agreement with these early findings indicates shifts 
over time in basic parental styles. Lower-class parents in­
creasingly have accepted the aspirations of the middle-class 
for their children "but have not yet internalized sufficiently 
the modes of response which make these standards readily 
achievable for himself or his children" (12, p. 423). 
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Sewell ( 5 5 ) »  in a study of infant training and person­
ality characteristics of the child, utilized interview data 
from 165 rural Wisconsin mothers concerning their early 
child-rearing practices. These data from mothers were 
related to data from their children collected through, paper 
and pencil tests, projective techniques, and mother and 
teacher reports. Analysis of the data indicates that only 
18 of 460 tested relationships were significant (55). Seven 
of the 18 significant relationships were in the opposite 
direction from the predicted results. The author concludes 
that there is increasing evidence of the low level correla­
tion between socio-economic status and personality character­
istics. Sewell (55) further concludes that fewer class-
related techniques of infant training exist in the current 
social context. While the middle-class mother has tenta­
tively been found to be more permissive, the author suggests 
better theoretical and empirical efforts are required in the 
study of these variables. 
The studies reported dealing with early socialization 
of dependency represent attempts to investigate the dynamics 
of parent-child interaction reflecting the unique personality 
constellations that have impact on behavior. The investiga­
tions of the broad socio-cultural environment reported are 
reflections of the various patterns of socialization arrange­
ments that exist on class or cultural levels. Various schema 
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for classifying the sequence of causality of behavior have 
been suggested (35)• These systems encompass both variables 
of a general or causally distant nature as well as the more 
specific variables closely linked to behavior. 
For purposes of the present study it is important to 
review research efforts that have theoretically and empir­
ically attempted to link parent's personality or general 
social attitudes to various variables in the causal sequence. 
One approach is to relate personal characteristics of the 
parent to selected child-rearing practices or attitudes. A 
more difficult task is to attempt to bridge a wide gap in the 
socialization process by relating parent personality to 
child behavior through the conceptualization and measurement 
of intervening variables. Investigations of both designs are 
relevant to the present study. 
Parental Attitudes 
Current social-personality theory and research has given 
evidence that some relationship does exist between parental 
attitudes of child-rearing and attitudes in other spheres of 
opinion, together with manifest personality traits or needs 
( 6 8 ) .  
30 
In a study of maternal attitudes and personality 
Zuckerman and Oltean (68) used Authoritarian (F) scale 
measures and factors from the Parent Attitude Research 
Instrument (PARI) and the Edwards Personal Preference Scale 
(EPPS) with, three samples of women. One sample consisted 
of 60 female patients in an acute psychiatric treatment 
hospital, the second consisted of 24 mothers of college 
students, and the third was a group of 88 unmarried student 
nurses. 
It was predicted in this investigation that social 
attitudes would relate positively with parental attitude 
factors. Specifically It was hypothesized that the Authori­
tarian (F) scale would have a significant relationship with 
the PARI authoritarian-control factor, and that the authori­
tarian-control PARI would have a positive relationship with 
the deference score on the EPPS . Correlations were also 
predicted with selected parental attitudes and clinical 
measures for the hospitalized sample (68). 
Zuckerman and Oltean (68) found that the (P) scale 
correlated significantly with the PARI authoritarian-control 
factor in the group of patients (r = .5I) and in the student 
nurse group (r = .61) beyond the .01 level. For the group of 
mothers there was a significant relationship between PARI 
and EPPS scores. The mother who tended to be hostile and 
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rejecting in parental attitudes tended to have high need for 
achievement, low need for nurturance, and high need for 
aggression. For the student nurse group correlations 
between parental attitude factors and personality need were 
generally nonsignificant. Zuckerman concludes "the results 
were interpreted as Indicating some relationship "between 
personality variables and attitudes toward child-rearing 
(68, p. 35)". . 
Other studies suggest that attitudes maintained by 
parents provide learning situations for the child, and that 
the personality patterns of parents produce a pervasive 
atmosphere within the family that affects children's 
personality structure including attitudes and beliefs. 
Harris et al. (28) investigated ethnic attitudes of children 
in relation to child-rearing beliefs of their parents. A 
parent questionnaire was mailed to mothers of 2k0 children 
in late elementary school on whom attitude test data were 
available. These were primarily lower-class, or lower-middle 
class families. The instruments were, in part, "inspec-
tionally" developed from other existing scales and are open 
to question. 
The results of this preliminary study indicate there is 
a tendency for more mothers of prejudiced children to score 
in the higher ranges of the authoritarian and rigidity scales 
(28). The magnitude of the statistical relationship is not 
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large. The authors suggest that these results may indicate 
specific attitudes of parents as a part of a larger complex 
of attitudes and personality characteristics which reveal 
themselves in interpersonal exchange, including parental 
attitudes and practices of child-rearing (28). 
Frenkel-Brunswik and Havel (24) in a study of the rela­
tions of ethnocentric attitudes of parents and children re­
port positive correlations ranging from .20 to .6o. Their 
results offer little evidence as to whether such, attitudes 
are transmitted directly or through, more indirect processes. 
Shapiro (57) in a more closely linked causal sequence 
investigated the relationship of attitudes toward child-
rearing and attitudes reflecting parents' social and political 
concerns. Utilizing Eysenck's Social and Political Attitude 
Inventory and a child-rearing opinion questionnaire, with a 
small group of parents visiting a clinical service, the 
author reports a significant relationship on several dimen­
sions. The attitude inventory scores on radicalism-conserva­
tism and tendermindedness-toughmindedness were related to 
child-rearing items scored as restrictiveness-permissiveness 
and objective-emotional. Shapiro (57) concludes that the 
more restrictive, or conservative, political attitude is 
reflected as a more restrictive child-rearing attitude in the 
sample studied. 
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Hoffman and Lippitt in reviewing parental attitude 
studies conclude: 
that direct linking of parent and child character­
istics seems to be a less rewarding focus for re­
search than starting with parent characteristics 
and moving through intervening variables toward 
child personality and behavior (35» P« 968). 
. The relationship of broader constellations of attitudes 
of parents, or ideology, to child-rearing has been investigated 
by Kates and Diab (39)• In a study of authoritarian ideology 
and attitudes on parent-child relationships 172 university 
students (6l males, 111 females), were administered the 
Authoritarian (P) scale, the Politico-Economic Conservatism 
(PEC) scale, an intolerance of ambiguity scale, and several 
open-ended questions on personal views of good parenting 
(39). The California Parent Attitude Survey, which measures 
dominant, possessive, and ignoring variables as similar to 
parents of problem children, was also administered to this 
student sample. 
The results of the Kates and Diab (39) study support the 
authors' assumptions that individuals who hold authoritarian 
beliefs also hold characteristic attitudes on what Is proper 
in parent-child relations. The correlation between authori­
tarianism and holding child-rearing attitudes similar to 
parents of problem children was .28 (p <.01). This relation­
ship was more marked for the female subjects. 
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A similar study by Hart (29) investigated the relation­
ship of maternal child-rearing practices to ideology. The 
specific purpose of this study was to investigate maternal 
preferences in techniques of child control as a function of 
socialization situations, and as a particular aspect of 
maternal personality. It was predicted that child-rearing 
preferences would be related to personality trends expressed 
in ideological form. 
One hundred and twenty-six mothers of children 2 1/2 to 
5 1/2 years of age were given structured interviews in the 
Hart study. Mothers were ask their probable response to 
child behavior in specific situations of feeding, cleanliness, 
sex behavior, aggression, and dependent-independent behavior. 
Thirty-eight items were utilized in the interview procedure. 
The Traditional Family Ideology (TFI) scale and Authoritarian 
' (F) scale were also administered to the sample of mothers. 
Hart (29) reports that authoritarianism was found to be un­
related to age of mother, age of child, sex or birth order of 
the child, or number of children in the family. Non-love 
oriented techniques of discipline were found to correlate 
with the (F) scale for mothers (r = .63, p <.001). 
In a more rigorous methodological study of Ideology and 
personality factors Carstalrs e^ (I6) investigated the 
role performance of mental hospital aides as related to 
I 
I 
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personality dimensions and individual ideology. This study 
was an attempt to "develop theoretical and empirical evidence 
of forces in the person and social environs that influence 
the degree of congruence between individual ideology, 
personality, and role performance (16, p. 197)". 
There were several measurements used in investigating 
this congruence for mental hospital aides. Supervisors rated 
aides on a Custodial Role Performance (CEP) inventory con­
sisting of 43 statements of various aide behavior on the job. 
Role performance in the framework of this study was defined 
as "custodial" or "humanistic". The custodial role was 
characterized as based on authority with patients, as giving 
' priority to order and quiet on the ward, advoldance of per­
sonal contact or Involvement with patients, and a tendency 
to blame patients for any difficulty in ward procedure (I6). 
The humanistic role was defined as based on friendship and 
respect for patients, a view of daily activities as part of 
the therapy process, and a response to emotional needs of 
patients. 
The (CRP) Inventory, In a T test to determine item 
discrimination between high and low scores, was found to 
contain 34 items that discriminated at the .01 level of 
significance. Two samples were involved in this rating 
procedure, one a group of 26 male aides, and the second a 
group of 16 female aides. A Custodial Mental Illness (CMI) 
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scale was administered to the two groups. This scale con­
tained 20 statements on personal Ideology toward mental 
illness covering the nature, cause and treatment dimensions. 
The reliability (split-half correlation formula) of this 
scale was .85 with test-retest correlations in the same range. 
A third measure used in this study was the Authoritarian (F) 
scale. 
It was hypothesized by Carstairs al. (I6) that 
custodialism in role performance was associated with authori­
tarianism in personality as operationally measured by the 
three scales. The results for the female sample were in the 
direction predicted with correlations between the (CRP) scale 
and (CMI) scale of .83, of the (CRP) scale and (F) scale of 
.75, and of the (CMI) scale and (F) scale of .80 (16). For 
the male sample correlations among the three scales ranged 
from .21 to .78. The differences between the two groups are 
related by the authors to.a more restricted range of scores 
for the male aides and the validity of the measurements. 
The results of the studies dealing with the relationship 
among personality, ideology and social structures offer evi­
dence that there is a linkage of these variables that effects 
behaviorial outcomes. 
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Summary 
The review of literature provides evidence that: 1) 
the response of the caretaker Is a basic factor In patterns 
of early childhood dependency behavior; 2) the response of 
the caretaker reflects personality factors; and 3) the 
response of caretaker figures to dependent behavior Is In­
fluenced by social position and pervasive soclocultural 
forces. 
These dimensions of personality and social environment 
effecting behavior are operative in parent-child relations 
and can be measured. 
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METHOD AND PROCEDURE 
Research Design 
The purpose of this study is to focus on the behaviorial 
construct of dependency. Variables of parent-child dependency 
interaction will be utilized in this investigation. Specifi­
cally, the relationship between parental response to childhood 
dependency and parent response to secondary, social dependency 
will be investigated. 
The variables selected for this study represent an in­
ferred linkage between sociocultural forces, attitude and 
belief systems, and interpersonal behavior for one identified 
mode of behavior that is crucial in the socialization process. 
This behavior is defined for present purposes in terms of the 
dependency concept. 
One dependent variable selected for study is parental 
response to child dependency. Operationally this variable is 
defined as observed child dependent behavior in a natural 
setting. The child's dependent behavior is an assumed measure 
of the history of the parent response to dependency. 
The second dependent variable is a measure of parent 
response to social dependency need. This is operationally 
defined by parent response on an attitude scale designed to 
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measure agreement with selected social welfare policy and 
philosophy toward social or public dependency. 
The independent variable, intervening in the measured 
relationship between parental response to child dependency 
and parent response toward other caretaking roles, is a 
measure of parent dependency. Parent dependency is defined 
as behavior, attitudes, and motivations that are dependent 
in relation to other individuals. This variable is opera­
tionally defined as parent response on a rationally derived 
personality scale designed to measure dependency. 
Prom the prior conceptions of childhood dependency, 
caretaker response, and attitude formation the following 
hypotheses are to be tested: 
1. There is no relationship between parent dependency 
and child dependent behavior. 
2. There is no relationship between parent dependency 
and parent response to social dependency need. 
3. There is no relationship between parent response 
to social dependency need and child dependent 
behavior. 
Subjects 
The subjects chosen for this study were the children and 
parents of the families participating in the nursery school 
laboratory program of the Child Development Department at Iowa 
State University. These subjects were active in the nursery 
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school program during the 1968-69 school year. There were 
161 parents, (81 fathers and 80 mothers) with 84 children, 
(45 boys and 39 girls) in the families available for purposes 
of the present study. One family had several children in 
the nursery school program and there were three one-parent 
families. Of the l6l parents who received forms 143 completed 
forms were returned. Seventy-one fathers and seventy-two 
mothers completed the parent scales. 
The group of child subjects ranged in age, to nearest 
month, from 40 months to 64 months with a mean of 53 months. 
All of the children had been participants in the nursery 
school program at least four months. 
The parent subjects were chosen as an upper-middle class 
population. Of the 71 fathers 68 were college educated. Many 
of these fathers were on the University academic staff and 
had advanced training. Six of the fathers classified them­
selves as other than professionally employed. The average 
income level for the father subjects was over ten thousand 
dollars per year. In the group of 72 mothers 43 had completed 
college and 15 others had training beyond high school. The 
group of parent subjects ranged in age from 22 years to 40 
years. The mean age for father subjects was 3^.3 years and 
for mother subjects 31.2 years. 
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The parent subjects were asked to complete a personal 
data sheet which included questions on age, sex, marital 
status, occupation, number of children in the family, and 
the ages and sex of the children. The personal data sheet 
included items on the level of education completed by the 
parent and yearly family income. Due to the social and polit­
ical implications of public dependency, items were included 
on the personal data sheet referring to parent political 
preference and orientation to public issues. These were of 
general interest to the present study but were not included 
in the analysis of data as parent subjects were not able to 
adequately complete the form for scoring purposes. The 
personal data sheet is located in Appendix F. 
This older, established non-representative group of 
child and parent subjects was specifically selected to allow 
investigation of families who had the resources to assume 
caretaking roles in the home and in the social system at 
large. 
Instruments 
This section of the research design description will 
identify the measurements used to operationalize the three 
major variables of the present study; 1) parental acceptance 
42 
of childhood dependency, 2) parent dependency, and '3) parent 
acceptance of social dependency need. 
Child dependency rating scales 
The measures to be utilized as an index of parental 
acceptance of childhood dependency behavior are ratings by 
teachers and trained observers on the child dependency scales 
designed'by Seller (53» 5, 6). These seven-point rating 
scales of behavior were constructed to measure the separate 
components of dependence and independence (6). Beller states, 
"the emphasis in the description of the scales was placed on 
an operational definition of the goal and the selection of 
a few representative instrumental acts which were to serve 
as the main guides for the raters (6, p.28)". 
The five scales for the child dependency ratings were: 
1) How often does the child seek help 2) How often does the 
child seek recognition 3) How often does the child seek physi­
cal contact with the teacher 4) How often does the child 
seek attention, and 5) How often does the child seek to be 
near to others? In his use of the scales Beller offers sup­
port for the hypothesis "That the five dependency measures are 
so interrelated that they vary consistently from child to 
child and may therefore be said to constitute a generalized 
measure of dependency (6, p.28)". A sample of the Beller 
Scale form is located in Appendix A. 
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utilizing pairs of nursery school-teachers who had under­
gone intensive training before using the rating scales with 
children in their own groups,Seller found that of 40 obtained 
coefficients of agreement between raters, 52.5 percent were 
above .90 (6). The scales also are reported to differentiate 
children significantly one from another in 87 percent of the 
cases in a test of the variance between individuals that is 
significant at the .01 level of confidence (5). 
Hartup in a review of dependency studies points out the 
haloing that may occur in rating procedures such as Seller 
employs (30). Utilizing trained neutral observers is sug­
gested as one method of controlling for teacher bias in the 
rating of children (66). Clausen and Williams mention that 
time-limit observations utilizing trained observers may not 
be comparable to composite ratings of long association which 
teacher ratings may reflect (17). The Sears' study found a 
correlation of .44 between teacher ratings and observer 
ratings for boys (5^). 
Each of the five dependency scales developed by Seller 
consisted of a seven-point continuum for scoring purposes 
ranging from very rarely and without persistence, 1 point, to 
very often and persistently, 7 points. Two criteria are 
utilized for defining the seven points of the continuum. One 
criterion is frequency of the behavior and the second is the 
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persistence of the behavior. Frequency refers to how often 
the behavior occurs and persistence refers to the intensity 
and duration of the component behavior (6). 
Seller suggests that points 7,5» 3 and 1 on the seven-
point continuum are to be used whenever both criteria of 
frequency and persistence apply to a child's behavior (6). 
Points 6, 4 and 2 are to be used as intermediate rating points 
on the scale when only one of the criteria apply (6). The 
procedure used for the present study will be discussed in a 
later section. 
Parent dependency scale 
The independent variable in the present study, inter­
vening in the relationship of child behavior to parental 
attitude, is a measure of parent dependency need obtained 
from a personality scale developed by Navran (49). 
The theoretical basis of the concept of dependency sug­
gests that an individual whose own personal history or ex­
periences in gratification of needs was unsatisfactory would 
not be able to respond to dependency overtures as completely 
as an individual whose needs had been satisfied in relation­
ships with others (5^> 6o). To offer emotional support to a 
child may require that the emotional needs of the parent or 
caretaker be satisfied (53). This basic factor in personality 
dynamics is assumed to operate in the parents* relationship 
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to the child and to be reflected in parent attitudes toward 
other secondary dependency situations. The Navran Scale, a 
personality scale designed to measure dependence, was 
rationally derived from the item pool of the Minnesota Multi­
phasic Personality Inventory (48). The Minnesota Multiphasic 
Personality Inventory (MMPI) "is designed to provide an 
objective assessment of some of the major personality char­
acteristics that affect personal and social adjustment" (18, 
p.3). There are nine carefully constructed and cross-
validated scales in the original development of this test for 
clinical use (10). A large number of other scales have sub­
sequently been developed from the original pool of items, 
including the dependency scale by Navran, which is labeled 
DY in the Dahlstrom and Welsh listing of special MMPI scales 
(18) .  
The initial empirical design Navran utilized in the 
construction of the scale used clinical staff from a psychi­
atric hospital as judging teams for a sample of neuropsychi­
atrie patients selected as comparable in age and diagnostic 
composition. The three judges of each team were to work in­
dependently to make judgments on a five-point scale (very 
low, low, moderate, high and very high) of three variables: 
1) the strength of dependence, 2) the felt frustration of 
dependence, and 3) the extent of denial of dependence (48). 
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It was the intent to screen out differentiating items in the 
MMPT protocols of the patients rated at the extremes of the 
variables. The low reliability of judgments on the five-
point scale required the final rational design for the scale 
(48) . 
Navran selected sixteen new judges including trainees, 
consultants, and four psychiatrists. These judges initially 
wrote statements of what the construct dependency meant to 
them. Then, using these individual statements as their own 
frame of reference, each judge independently selected from 
the group form of the MMPI those items which were most 
pertinent to their definition statement. These items were 
'designated as "direct" i.e., clearly and openly related to 
dependence, or "indirect" i.e., items which were related 
inferentially to the theoretical concept as defined (48, p.3). 
As a final step each judge went through the items indicating 
the direction of response which would be scorable in terms 
of a dependence response. 
Tetrachoric correlation coefficients were computed for 
each, pair of judges for choice of items and direction of 
response for items selected by both judges. Two correlation 
matrices resulted. The first, representing agreement on 
items chosen, was factor analyzed and the second was used to 
check by Inspection whether judges who clustered together on 
item choice also agreed on the direction of scorable response. 
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The factor analysis revealed one definite factor in 
which the item-choice correlation coefficients ranged from 
.41 to .74 for eight judges (48). The direction of response 
coefficients in this factor ranged from .59 to .95» with 25 
of the 28 coefficients above .70 (48). The second factor of 
judges had much less agreement among themselves and the final 
scale was constructed from the items selected by the eight 
Factor I judges (48). 
The construction of the dependence scale was based on 
an arbitrary criteria of selection from the initial pool of 
MMPI dependence items. The selection criteria were based on 
the number of judges selecting an item and the agreement of 
the judges on the direction of response that was scorable. 
The initial 157 items chosen by the above criteria were 
further refined utilizing MMPI protocols from patient samples 
to identify discriminating items. Navran reports the upper 
27 percent of the sample was compared with the lower 27 per­
cent in accordance with the Thorndike method, and phi-
coefficients calculated to determine the discriminatory power 
for each item (48). All items were retained for which a 
significant phi-coefficient was found. "The final dependence 
scale consists of the 57 most discriminating items", de­
termined following the above procedures (48, p.7). 
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The forms available (4W) for bhe Navran Dependence Scale 
include a scoring table indicating the direction of response 
to the 57 items that is used- in determining the scale score. 
A single raw score is obtained in this procedure. A sample 
of the Navran form is located in Appendix B. 
The Navran Dependence Scale was correlated with the nine 
standard MMPI scales,with the highest correlations obtained 
being .72 with Psychasthenia and .60 with Depression (48). 
In testing known groups the mean scale score was 26.62 for 
one hundred patients in the derivation sample. A sample of 
two hundred normal persons are reported as having a mean 
score on the dependence scale of 19.0, significantly below 
the hospital sample. Two hundred and sixty-five Stanford 
University graduate students achieved a mean score of 15.2 
(48). 
Navran suggests "the Dependence Scale, because of its 
construction, literally measures the extent to which people 
characterize themselves in ways which cllncians consider to 
be indicative of dependence (48, p.9)". Suggested use im­
plies a battery of tests be given, including the MMPI, to 
fully tap the levels of personality related to dependency. 
The rational design of the scale left unanswered the final 
validity of the scale, which Navran suggests may be determined 
in application to known groups (48). 
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Zuckerman ^  al. (6?) in an investigation of concurrent 
and construct validity of both direct and indirect measures 
of dependency included the Navran Dependence Scale among a 
battery of tests utilized. Tests representing different 
levels of personality in their methodological assumptions 
were related to an external criterion of peer ratings in 
this research design. The sample consisted of student nurses. 
The direct tests, including the Navran Scale, yielded 
the highest correlations with peer ratings. A combination 
score of the Gough Dominance Scale and the Navran Dependence 
Scale correlated .28 (p <.05) with peer ratings of the 
sample. A factor analysis of the battery of tests used by 
Zuckerman indicated significant loadings of .61 on the gen­
eral dependency factor for the Navran and Gough scales (67). 
Zuckerman concluded that the more direct self-ratings 
appear to do better on concurrent validity, defined as cor­
relation with peer rating, and construct validity, defined 
as loading on a general dependency factor in factor analysis, 
for this specific sample than do the indirect and more 
sophisticated tests (6?). 
Further study and investigation will be required to 
clearly establish the validity of the Navran Dependence 
Scale. It appears to offer a measure of dependence with 
theoretical and empirical potential. 
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Parent response to social dependency 
The second dependent variable in the present study is a 
measure of parental acceptance of caretaking roles in response 
to dependency needs expressed in the public sector through 
social and economic dimensions. Hagstrom has suggested that 
the attitude of the caretaker population in response to 
public dependency conveys the negative value of the dependent 
position (26). Evidence has been presented indicating that 
the response of the caretaker is crucial in determining 
continuing and consequent patterns of dependent behavior in 
the interpersonal relationship of parent and child (5^, 30). 
Thus attitudes and behaviorial response are linked in the 
relationship being investigated in the present study. 
Attitudes are considered to reflect generalized elements 
of perceptual and cognitive functioning of the individual that 
relate closely to action and behavior through motivational 
and emotional components of personality (4o). Sherif and 
Cantril suggest that the relationship of attitudes to action 
is made manifest through a state of readiness or a predis­
position to act (58). Edwards considers attitudes to be 
latent variables, which underlie behavior, that cannot be 
measured directly but are inferred from observable behavior 
(21) . 
The operational measure of acceptance of social care-
taking roles can be obtained through an attitude scale 
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designed by Meyers to measure adherence to value positions 
similar to the policies and philosophy of the social welfare 
profession in its attention to public need (44) . This 
instrument was chosen for its direct focus on attitudes 
toward public dependency. Meyers notes that the test is 
undergoing continued refinement (^5)« 
The Meyers Social Values Test was designed to answer 
questions on the selection and training of practictioners 
in the field of social work (44) . The test was constructed 
to reflect the value positions held on ten basic dimensions 
of social values "considered to be of relevance throughout 
American society, but of particular concern to those whose 
interests are directed toward general social welfare, such 
as social workers, teachers, and similar professions" (45, 
p. 1). 
The initial formulation of the value dimensions was based 
on an examination of relevant literature and selection of 
representative statements reflecting ten value orientations. 
Meyers reports a panel of social work educators and social 
researchers placed statements in their appropriate dimensions 
(4-5). Respondents Indicated varying degrees of agreement or 
disagreement on a four-point scale with 4 representing the 
dominant social work position. The direction of response was 
varied to avoid an agree or disagree bias. 
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The dominant themes under which statements were placed 
and from which the ten basic dimensions of the Meyers Test 
were selected included individual worth, personal liberty, 
group responsibility, security-satisfaction, relativism-
pragmatism, innovation-change, diversity, cultural deter­
minism, interdependence, and individualization (44). These 
value themes were viewed as a continuum with poles repre­
senting contrasting positions held in society, or by certain 
segments of the population. 
The present form of the Meyers Social Values Test con­
tains the following ten dimensions, including the opposing 
position; 
1. Public aid; The government should assume responsi­
bility for helping people, vs. Private effort; This 
is desirable because government services damage the 
society and individuals. 
2. Personal freedom: The individual has a right to act 
according to his own dictates, vs. Societal controls ; 
Controls should be exercised over individuals to pro­
tect society and for the individual's own best 
interests. 
3. Personal goals ; The individual (his happiness, his 
interests) should be put first, vs. Maintenance of 
group; The group (family, society) is more important 
than the individual's personal goals. 
4. Social causation: A person's situation depends less 
on himself than on circumstances, vs. Individual 
autonomy; A person more or less determines his own 
s i tuat ion aut onomously. 
5. Pluralism; Heterogeneity in association is desirable, 
vs. Homogeneity; It is better for persons to 
associate with those like themselves. 
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6. Secularism: Conventional religion and religious 
beliefs should not be controlling, vs. Religiosity; 
Conventional religion and religious beliefs should 
be followed by all. 
7. Self-determinism: The person, not fate, determines 
his own destiny, vs. Fatalism: A person's destiny 
is determined by fate. 
8. Positive satisfaction; A person is better if his 
needs and desires are readily satisfied in his life, 
vs. Struggle-denial; In the puritan tradition, suf-
- fering builds character. 
9. Social protection; Society should take care of those 
who need help regardless of their own efforts, vs. 
Social retribution; People should have to suffer 
the consequences of their own lack of effort. 
10. Innovation-change : These are desirable and should be 
sought, vs. Traditionalism: Commitment to the ways 
of the past should be supported (45, p.4) 
The current Meyers Social Values Test contains four items 
related to each dimension. The test has undergone a number of 
revisions since the initial design in I960 (44). Item and 
cluster analysis of responses from 293 social workers re­
sulted in revisions which were subsequently tested with a 
sample of 724 teachers. The teacher responses on common 
items were compared with the results from the earlier sample 
of social workers. This work has resulted in the 4o item 
test which Meyers states, "reflects ten relatively independent 
dimensions representing the inferred meaning of the manifest 
content of the empirical clusters of items" (44, p.47^). It 
is suggested also that the effect of the revisions has made 
the test more applicable to other educated groups. 
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The earlier testing of social workers indicated a sig­
nificant relationship between the ten value orientations and 
levels of professional social work training. These relation­
ships varied in magnitude from .29 for Security-satisfaction 
to .11 for Diversity (44). In the comparison with teachers 
on common items social workers answered to a greater extent 
4? of the 48 items In the predicted direction of the pro­
fessional value (44). 
The forms available for the Meyers Social Values Test 
(45) indicate that each item is scored from 1 to 4 on the 
four categories of response which include: 1) definitely 
disagree, 2) probably disagree, 3) probably agree, and 4) 
definitely agree. The direction of the questions is altered 
so that some questions are scored 1 for definitely agree and 
some questions scored 4 for this response. 
Meyers states "with such scoring, the higher score 
represents the value position consistent with that espoused 
by professional social work-generally the more liberal point 
of view" (45, p.3). Each of the ten dimensions consists of 
four questions which give a range of dimension scores from 
4 to 16. A sample of the social values test form is located 
in Appendix C. 
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Social distance best 
In the design of the present study a social distance 
test (Preference Scale) was constructed as a measure of the 
degree of interaction parent subjects woaid accept with 
persons identified as public dependents. The design of the 
test format is suggested by Westie to be "an indication of 
the degree to which one would admit another to certain 
spheres of interaction" (62, p.252). The social distance 
test utilized in the present study was not included in the 
analysis of data as the test format was not successful in 
eliciting scorable responses from the parent subjects. The 
social distance test form is located in Appendix P. 
Procedure 
The procedures used to obtain child dependency ratings 
and the procedure used to obtain responses from parent sub­
jects on the dependency scale and the social values scale 
will be discussed in this section. 
Child dependency ratings 
The procedure adopted for obtaining measures of child 
dependent behavior involved teachers of the four nursery 
school groups and three trained observers. The observers, 
utilizing Seller's five dependency scales, made ratings of 
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individual children following I5 minute times segments of 
observed spontaneous nursery school behavior. The ratings 
of child subjects by the head teacher and assistant teacher 
in each of the four nursery school groups were based on long 
term association with the child in the nursery school setting. 
The head teachers had over three months experience with the 
children, while the assistants had somewhat less time with 
the children. The five dependency scales; seeking help, 
seeking recognition, seeking physical contact, seeking atten­
tion, and seeking to be near, also were utilized by the 
teachers in ratings of child subjects. 
The training for head teachers and assistant teachers 
was conducted separately from observer training. The sessions 
with teachers consisted of two meetings in which the theory 
and past research efforts with the Seller Scales were inter­
preted as well as the procedure for the present study. A 
major protion of training time was devoted to defining and 
determining rating procedures for the five defined instru­
mental acts making up the scales. A protocol for teachers was 
designed for their use which provided operational definitions 
for the five scales. See Appendix D for a copy of the mate­
rials used in training. 
The training of the teachers included discussion of the 
total image of the child held by the teacher and the relation­
ship of this factor to rating the child on specific dimensions 
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of dependency. The child's dependent overtures to the teacher 
were stressed as the primary emphasis in the rating process. 
It was recognized that-the child's interaction with other 
children was part of the teacher image of the child, but the 
teacher-child interaction was the primary basis for deter­
mining ratings. Each teacher was requested to complete the 
ratings at one sitting if possible and to complete the task 
without discussion or comparison with other staff teachers. 
The three observers trained in the use of the dependency 
scales were graduates of the Iowa State University Child 
Development Department and all had previous nursery school 
teaching experience. The training for the three observers 
was more structured than for the teachers due to the nature 
of observation techniques. The first session of training 
consisted of an introduction to the purpose and procedures of 
the study and a review of the training materials. See 
Appendix E for a copy of the manual used with observers. Re­
prints of earlier studies utilizing the Seller Scales were 
also reviewed in this first session. 
Two training sessions were held with observers in which 
films of nursery school activity of children were utilized 
for simulated observation and ratings. The films allowed 
for specific units of behavior to be viewed, rated, discussed 
and reviewed by the researcher and the observers. 
5^  ^
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Following the three initial training sessions actual 
practice in observing and rating nursery school activity and 
behavior was provided the three observers through cooperation 
with a local private nursery school. Both boys and girls were 
available in this practice group as were various age levels 
of children. Following the 15-rainute observation and rating 
of a child in this group the three observers and the re­
searcher would discuss differences in ratings and review 
specific points of definition. Observer agreement on each 
of the five seven-point scales during this segment of training 
ranged from total agreement to differences of three points 
on numerical values. The third training session in this 
private nursery school group indicated the observers were 
agreeing on individual scale ratings in over 75 percent of 
the examples. Further discussion of observer reliability 
will be presented in the analysis of the data for the present 
study. 
The 15 minute segment for observation was chosen as a 
result of research methodology, available resources, and 
scheduling of the three observers. Wright reports in a re­
view of observational studies that time units have ranged 
from 5 seconds to 20 minutes and that "consistent relationships 
between length of interval within this range and kind of be­
havior observed are not apparent" (66, p.98). The rating of 
child subjects by the observers occurred at the completion 
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of the observation and the complete sequence of behavior 
within the time observation was emphasized in the rating pro­
cedure . 
A summary of scoring conventions was made available to 
the observers of the following order; 
1. The five component behaviors are child initiated. 
2. Observed action is more important than words. 
3. The behavior, not the style of the child, is to be 
rated. 
4. Behavior, not implied feelings, is to be rated. 
5. The total 15-minute segment must be considered in 
the rating, not only the intense moments. 
6. The sequence of behavior should be noted. 
7. The differentiation of the five component be­
haviors should be noted. 
In cooperation with the nursery school staff the procedures 
for the observers within the school room were developed. As 
experienced teachers the observers appeared successful in 
making observations of the children in on-going activity with 
a minimum of distraction. 
The children within the four groups under investigation 
were randomized individually and a schedule developed for the 
three observers. The random order of observing children for 
15-minute segments was altered only in case of absence or un­
usual circumstances such as a mother's continued presence in 
the group, or the first day back in the group for the child 
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after an Illness. The observers worked in separate nursery 
school groups with only one observer in a group at a given 
t ime. 
Teachers completed ratings for all the children, and the 
three observers were able to complete observations for all 
but two of the children in the sample. 
Parent scales 
Parents of children enrolled in the child development 
nursery school program sign an agreement form related to 
appropriate research projects in which they or their child 
may be ask to participate. While no previous research was 
done with the parent subjects in the school year of the 
present study, parents are aware of on-going research programs 
and do cooperate. 
The two parent scales, the dependency scale and the 
social values test, were mailed under separate cover to each 
parent. A cover letter from the department explaining the 
purpose of the research was enclosed with each parent form. 
A copy of the forms used with parents is located in Appendix 
F. A return date was suggested and phone calls were made as 
a follow-up procedure to parents whose forms were not returned 
within this period. 
Nine families, both children and parents, were removed 
from the final analysis of. data. Seven families were from 
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foreign countries and in these cases English was not the 
native language. The scales were not considered appropriate 
for these subjects. Two families had a personal relationship 
to the research and it was determined not to include these 
subjects in the final analysis. 
Statistical Treatment 
After completion of teacher and observer ratings of 
children in the nursery school groups the ratings were scored 
and recorded for computer analysis. The five Seller scales 
of Dependency were scored as separate and independent vari­
ables for purposes of analysis. 
The Navran Dependence Scale used with the parent sub­
jects was scored and recorded in raw score form. The ten 
dimensions of the Meyers Social Values Test were scored and 
recorded as separate measures. Scoring procedures were 
followed as suggested by the authors (4$, 48). 
In consultation with Dr. Leroy Wolins of the Iowa State 
University Statistical Department it was determined to com­
pile a correlation matrix of the selected variables using 
Pearson product-moment coefficients of correlation. Attention 
was given to the discriminant validity, and the relative 
contribution of trait and method variance, of the methods 
employed. The correlations obtained in analysis of the 59 
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variables were examined within the multltrait multlmethod 
matrix procedure suggested by Campbell and Plske (15). These 
59 variables include five dependency ratings of child subjects 
by 5 raters (variables 1,2,3 25), a parent dependency score 
for father and mother subjects (variables 26,2?), ten scores 
on the social values test for father and mother subjects 
(variables 28,29 4?), and selected variables of social and 
economic characteristics of parents, and personal data of 
age and sex for child subjects (variables 4#,49 59). 
The relationship of the teachers and observers in rating 
of children are identified separately. The relationship 
within parent measures, and between parent measures and 
ratings of children also are analyzed. 
The criteria of significance was chosen to be the .05 
level of probability. With the sample size of the present 
study (84) a correlation of .21 is significant at the .05 
level. 
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RESULTS 
The relationship between child dependent behavior and 
parent acceptance of caretaker roles in relation to social 
dependency is the primary concern of the present investiga­
tion. The following hypotheses, in null form, were formu­
lated for test: 
There is no relationship between parent dependency and 
child dependent behavior. 
There is no relationship between parent dependency 
and parent response to social dependency need. 
There is no relationship between parent response to 
social dependency need and child dependent behavior. 
Observed child dependent behavior and parent acceptance 
of social dependency are considered dependent variables in 
this analysis. The independent variable selected is a 
measure of parent dependency need. 
Teacher and Observer Ratings of Child Dependent Behavior 
Measures of child dependent behavior were obtained for 84 
child subjects from ratings by nursery school head teachers, 
and assistant teachers, on a five scale dependency rating form. 
These teacher ratings were supplemented with timed observed 
ratings by three trained observers utilizing the five scale 
dependency form. 
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The relationship and agreement between teachers and ob­
servers is crucial in determining the usefulness of this 
procedure and the confidence to be placed in this measure of 
the dependent variable. Data presented in Tables 1 through 
5 are,for each of the five dependency scales, the correla­
tions between head teacher ratings, assistant teacher ratings 
and the ratings of three observers designated A, B and C for 
the 84 child subjects of this study. With 84 subjects a 
correlation of .21 is significant at the .05 level. 
Positive correlations are found between head teachers 
and assistant teachers on all five scales of dependent be­
havior. These relationships range from .21 for Seeking Help, 
to .63 for Seeking Physical Contact With Teacher. Positive 
correlations between head teachers and the three observers 
are found for four of the five scales. The Seeking Help 
scale is without a significant correlation in this case. The 
ratings of the head teacher,and observer A correlate signif­
icantly on one scale: Seeking Physical Contact, .45. The 
ratings of the head teacher and observer B correlate signifi­
cantly on two scales; Seeking Physical Contact, .23 and 
Seeking Attention, .39. The ratings of the head teacher 
and observer C have a significant correlation on three scales 
Seeking Recognition, .26, Seeking Attention, .37, and Seek 
To Be Near, .26. 
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Table 1. Teacher and observer correlations on child depend­
ency rating scale, Seek Help 
Head Assistant 
Rater teacher teacher Observer A Observer B 
Assistant teacher . 2 1  
Observer A .06 .14 
Observer B .03 .00 -.04 
Observer 0 .11 .12 -.09 -.03 
r = .21, p = .05 
Table 2. Teacher and observer correlations on child depend­
ency rating scale, Seek Recognition 
Head Assistant 
Rater teacher teacher Observer A Observer B 
Assistant teacher .50 
Observer A -.04 -.21 
Observer B .13 .00 -.09 
Observer C .26 .09 .l4 .18 
r = .21, p = .05 
Table 3 -  Teacher and observer correlations on child depend­
ency rating scale, Seek Physical Contact 
Head Assistant 
Rater teacher teacher Observer A Observer B 
Assistant teacher .63 
Observer A .45 .38 
Observer B .23 .20 .30 
Observer C .08 .24 .21 .19 
r = .21, p = .05 
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Table 4. Teacher and observer correlations on child depend­
ency rating scale, Seek Attention 
Head Assistant 
Rater teacher teacher Observer A Observer B 
Assistant teacher .58 
Observer A .07 
Observer B .39 
Observer C .37 
.05 
.47 .21 
.21 .15 .36 
.21, p = .05 
Table 5« Teacher and observer correlations on child depend­
ency rating scale, Seek to be Near 
Head Assistant 
Rater teacher teacher Observer A Observer B 
Assistant teacher .50 
Observer A . .01 .00 
Observer B .00 .08 .00 
Observer G .26 .07 .04 .15 
r = .21, p = .05 
The assistant teacher and the three observers have five 
significant correlations on the dependency ratings. The 
assistant teachers and observer A have a significant, but 
negative, correlation of -.21 on the Seeking Recognition scale. 
Observers A and C have a significant correlation of .38 and 
.24 respectively with the assistant teachers on the Seeking 
Physical Contact scale. Observers B and C have significant 
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correlations of .47 and .21 on the SeekinR- Attention scale 
with the assistant teachers. 
The correlations among the three observers are found to 
be significant on three of the five scales. Observers B and 
C have a significant correlation of .36 on the Seeking Atten­
tion scale, and observers A and B have significant correla­
tions on Seeking Physical Contact scale, .30 and Seeking 
Attention scale, .21. 
Of the five scales, Seeking Physical Contact and Seeking 
Attention have seven significant relationships among the 
raters. Chance occurence would account for four significant 
relationships in the analysis of each, scale. The 7 signifi­
cant relationships found in the dependency behavior ratings 
of the 84 child subjects on these two scales indicates a 
significant agreement among the raters. It should be noted, 
however, that only two of the five scales have patterns of 
substantial agreement. It would appear that interaction, 
nearness, and contact with the teacher are behaviors of 
children that can be reliably rated by teachers and observers. 
Parent Dependency and Child Dependent Behavior 
It was hypothesized that a relationship would exist 
between child dependent behavior and measures of parent de­
pendency. The specific null hypothesis formulated to test 
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this relationship is: There is no relationship between parent 
dependency and child dependent behavior. 
The scores obtained from the Navran Dependency scale 
administered to both parents, operationalized as a measure of 
self-dependency, were correlated with the ratings of the child 
subjects on the five Seller Dependency Scales by teachers and 
observers. These correlation coefficients for each of the 
five dependency scales are presented in Tables 6 through 10. 
One significant correlation, .25 is found between ob­
server B ratings on the Seek Help scale (Table 6) for child 
subjects and the dependency scores for mother subjects. A 
significant, but negative correlation of -.22 is found between 
father dependency scores and observer B ratings on the Seek 
Recognition scale (Table 7). The h$ad teacher ratings of 
child subjects have a significant, but negative, correlation 
of -.21 with mother dependency scores on the Seek To Be Near 
scale (Table 10).. With the number of relationships tested 
chance occurrence would account for the significant relation­
ships found. Therefore, the null hypothesis: There is no 
relationship between parent and child dependent behavior, is 
not refuted. There is no significant relationship between 
the parental dependency score and child dependency ratings as 
indicated by these daba. 
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Table 6. Correlations of parent dependency measure and child 
dependency rating on Seek Help scale 
Raters 
Parent score 
Head 
teacher 
Assistant 
teacher 
Observer 
A 
Observer 
B 
Observer 
C 
Father Navran .01 • .16 .07 .13 -.04 
Mother Navran -.03 .05 -.08 .25 -.13 
r = .21, p = .05 
Table ?• Correlations of parent dependency measure and child 
dependency rating on Seek Recognition scale 
Raters 
Parent score 
Head 
teacher 
Assistant 
teacher 
Observer 
A 
Observer 
B 
Observer 
G 
Father Navran .12 .03 .10 -.22 -.01 
Mother Navran — .01 .16 -.01 .07 -.05 
r = .21, p = .05 
Table 8. Correlations of parent dependency measure and child 
dependency rating on Seek Physical Contact scale 
Raters 
Head Assistant Observer Observer Observer 
Parent score teacher teacher A B C 
Father Navran -.13 -.16 
Mother Navran -.03 -.11 
-.01 .10 -.14 
- .11 .08 .08 
70 
Table 9. Correlations of parent dependency measure and child 
dependency rating on Seek Attention scale 
Raters 
Head Assistant Observer Observer Observer 
P a r e n t  s c o r e  t e a c h e r  t e a c h e r  A B C  
Father Navran .16 .11 .06 .19 .12 
Mother Navran .04- -.11 -.06 -.06 -.02 
r = .21, p = .05 
Table 10. Correlations of parent dependency measure and child 
dependency rating on Seek To Be Near scale 
Raters 
Parent score 
Head 
teacher 
Assistant 
teacher 
Observer 
A 
Observer 
B 
Observer 
C 
Father Navran .00 .16 — .01 -.04 -.09 
Mother Navran -.21 .07 .00 .02 .01 
r = .21, p = .05 
In further analysis of these data a significant correla­
tion coefficient of ,k6 was obtained between father subjects 
and mother subjects on the parental dependency measure. This 
Indication of the relationship that exists between parents was 
not reflected In the relationship found between parents and 
child. 
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Parent Dependency and Response to Social Dependency Need 
It was hypothesized that the relationship that exists in 
the home between parent and child, involving the dynamics of 
dependency behavior, would be related to the parental response 
to other secondary social dependency situations. The de­
pendency of the parent subjects, operationally measured 
through the Navran Dependency Scale, and parental response 
to social dependency, measured by the Meyers Social Values 
Test, were analyzed for possible relationships. 
Correlation coefficients were obtained between parent 
dependency scores and parent social values test scores as 
presented in Table 11. With 143 parent subjects a correla­
tion of .16 is significant at the .05 level. 
The total number of correlations obtained in this pro­
cedure were significant. The relationships obtained between 
responses of mother subjects on the two measures exceeded 
those of father subjects on all ten dimensions of the Meyers 
Social Values Test. 
The strength of the relationship between the parental 
dependency measure (Navran) and the social values measure 
(Meyers) raises the question of the traits measured and the 
methods employed. To further investigate these relationships 
intercorrelations were obtained for the ten dimensions of 
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Table 11. Correlation "between parent dependency score and 
parent social values score 
Meyers social value Navran dependency score 
dimensions Father subjects Mother subjects 
Public aid .41 .5? 
Personal freedom .43 .58 
Personal goals .48 .59 
Social causation .53 .55 
Pluralism .57 .61 
Secularism .45 .61 
Self-determinism .56 .63 
Postive satisfaction .41 .59 
Social protection .56 .58 
Innovation-change .57 .66 
r = .16, p = ,05 
the social values measure for mother and father subjects. For 
father subjects agreement within the ten dimensions ranged 
from .70 to .90, with 34 of the 45 correlations in the matrix 
above .80. For mother subjects agreement within the ten 
dimensions of the social values scales ranged from .69 to .90, 
with 22 of the 45 correlations in the matrix above .80. 
To further determine the discrimination of these measures 
the relationship between father and mother subjects on the 10 
dimensions of the social values test was analyzed resulting 
in the correlation matrix presented in Table 12. 
The data from Table 12 Indicate limitations in the dis­
crimination of the ten dimensions of the social values test. 
While there is significant agreement between parental responses 
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Table 12. Correlations of father and mother subjects on ten 
dimensions of Meyers Social Values Test 
Mother Father subjects 
subjects 1 2 3 4 5 6 7 8 9 10 
1 .70 .50 .52 .59 .51 .60 .47 .58 .57 .57 
2 ."51 .58 .62 .53 .55 . 6 3  .54 .54 .54 .61 
3 .50 .61 .63 .52 .55 .61 .59 .54 .53 .57 
.59 .50 .58 .65 . 6 0  .60 .54 .62 .65 . 66 
5 .56 .49 .55 .55 .59 .57 .54 .55 .58 .57 
6 .60 .64 .68 . 6 3  .58 .75 .58 .64 .61 . 6 3  
7 .48 .50 .58 .52 .55 .57 .57 .56 .53 .54 
8 .55 .47 .56 .56 .60 .58 .52 .57 .58 .56 
9 .52 .40 .48 .53 .52 .52 .49 .55 .60 .5^ 
10 .52 .54 .56 .59 .57 .60 .58 .56 .61 .59 
r = . 16, p = .05 
on the same scale, agreement of greater magnitude is found 
between parents' responses to different scales. The correla­
tion coefficients obtained between parental dependency 
measures and measures of parental response to social de­
pendency need are significant. Therefore, the null hypothesis: 
There is no relationship between parental dependency and 
response to social dependency need is not accepted. The 
limitations of the data will be noted in later discussion. 
Correlation coefficients presented in Table 13 were obtained 
for the relationship of the two parent measures and personal 
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Table 13. Personal characteristics of parent subject and 
response to two parent measures 
Personal Navran Ten dimensions of Meyers 
character- Dependency Social Values Test 
istics Scale 1 2 3 4 5 6 7 8 9 10 
Father 
age .57 .7^ .73 .83 .83 .82 .78 .84 .78 .80 .80 
Father 
income .40 .69 . 64 .72 .73 cr
 
oc
 
.73 .65 .72 .71 .65 
Mother 
age .57 .69 .72 .80 
o
 
00 
.84 .75 oc
 
00
 
.76 .80 .83 
Mother 
education .41 .63 .71 .73 .79 .81 .81 .80 .74' .73 .75 
characteristics of age, income for father subjects, and edu­
cation for mother subjects. With 71 and 72 subjects respec­
tively a correlation of .23 is significant at the .05 level. 
These data ii^icate the significant relationship of 
certain identified personal characteristics of parent subjects 
to the operational measures of dependency. Age appears to be 
a highly related variable for both parent subjects. The mean 
age for father subjects completing the parent form is 3^.2 
and for mother subjects completing the parent form;aj,3l.2 
years. The parent subjects ranged in age from 22 to 4o years. 
The magnitude of the relationship of income and education 
variables to parental measures of dependency and social values 
may reflect the number of student families among the subjects 
selected for study. 
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Parent Response to Social Dependency and 
Child Dependent Behavior 
It was hypothesized that parental response to social de­
pendency would be related to the response made to child de­
pendency as operationalized in the rating procedure. The 
following null hypothesis was formulated for test: There is 
no relationship between parent response to social dependency 
need and child dependent behavior. 
To test this relationship correlation coefficients were 
obtained between teacher and observer ratings of child sub­
jects and the social values test response of mother and 
father subjects. Table 14 represents the relationship of 
response to the ten dimensions of the social values test by 
father subjects and ratings of child dependent behavior. A 
correlation of .21 is significant at the .05 level. 
The correlations obtained in this procedure indicate a 
sigalficant and negative relationship with head teacher and 
assistant teacher ratings of the child subjects on the-Seek 
Physleal Contact scale and father response on dimensions of 
the social values test. Head teacher and assistant teacher 
agreement on ratings of this scale were earlier reported as 
.63, which is the highest agreement reached in the rating 
procedure of child subjects. 
Observer B ratings on the Seek Recognition scale for 
child subjects correlate significantly with all but one of 
Table 14. Correlations of father social values test and teacher and observer 
ratings of children on Seller Dependency Scales 
Social values 
dimensions 1 2 3 4 5 1 2 3 4 5 
Public aid -.20 -.12 
1—
! 
CV
J 
1 
-.09 -.12 -.05 -.02 -.21 .00 .05 
Personal freedom -.15 -.11 -.24 — » 07 
cr
\ 0
 1 
0
 1 .02 —. 22 —. 03 — «01 
Personal goals 
O
 
1—
I 
-.14 -.28 
-.09 -.09 .01 -.03 -.25 .02 .12 
Social 
causation -.22 .-.14 -.20 -.13 
0-1—1 1 .01 -.02 
1—
1 
1 
0
 1 .04 
Pluralism -.09 -.10 -.18 -.10 -.14 .05 -.03 - • 23 -.06 . 0 7  
Secularism -.16 -. 17 1 ro
 
VJ
J 
-.11 
1—
1 
1 — .01 — 
. 0 5  -.23 1 0
 
V
n
 
.01 
Self-
determinism 1 o
 
O
N
 
-.08 
CM 
-.01 1 0
 
V
n
 
-.01 -.06 -.24 .05 .09 
Positive 
satisfaction -.18 -.14 
C3
N 1—
1 
1 -.11 -.16 .06 .01 -.27 -.06 .06 
Social 
protection -.14 
0
 1 - . 1 7  1 0
 
0
 
-.06 .07 - . 0 5  -.21 
1—
1 0
 .14 
Innovation-
change -.14 -.11 
vr
» t—1 1 
0
 1 - . 1 7  
= .21, 
.00 
p = .05) 
.00 -.23 -.02 .08 
Table l4. (Continued) 
Social values Observer A rating 
dimensions 1 2 3 4 
Public aid -.15 .03 -.03 .06 .13 
Personal freedom -.03 .12 -.02 .07 .16 
Personal goals -.11 .03 -.05 -.03 .16 
Social 
causation -.12 .02 .03 -.01 .14 
Pluralism -.08 .03 -.02 -.08 .06 
Secularism -.13 .06 -.06 -.04 .12 
Self-
determinism -.09 .14 .01 .00 .13 
Positive 
satisfaction -.10 .05 -.05 -.01 .08 
Social 
protection -.09 .01 -.03 .00 .11 
Innovation-
change -.07 .07 .08 .03 .13 
(r 
Observer B rating 
1 2 3 4 5  
,12 —. 26 — .02 1 0
 1-4 1—1 1 
,12 — .21 — .09 
0
 
0
 -.10 
,14 -.26 -.04 .02 -.10 
17 -.19 .05 .00 
0
 1 
22 -.31 .05 
CM 0
 1 -.15 
14 -.26 -.03 -.04 -.11 
18 -.28 .01 .01 
CM 0
 1 
11 -.29 .05 
CM 1—1 1 
-.20 
10 -. 23 
ON 0
 .01 -.09 
11 
0
 1 .04 
0
 1 -.16 
1, P = .05) 
Table 14. (Continued) 
Social values Observer C ratings 
dimensions 1  2 3 4 5 
Public aid 1 b
 
N)
 
-.05 -.06 -.09 — • 03 
Personal freedom -.07 .11 .06 -.14 -.25 
Personal goals 
1—1 1 .02 .04 -.12 - . 1 9  
Social 
causation -.08 .03 .06 -.13 - . 1 9  
Pluralism -.06 1 o
 
.02 -.02 -.22 
Secularism -.05 -.03 .12 -.13 -.12 
Self-
determinism .00 o
 
00
 
.13 -.07 -.21 
Positive 
satisfaction -.12 -.04 .07 -.03 -.09 
Social 
protection -.08 -.01 .03 — .05 -.13 
Innovation 
change -.09 -.09 
(r = 
.07 
.21, p 
vn 0
 
0
 1 
II 
-.12 
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the ten dimensions of father response to the social values 
test. No significant relationship was found between Observer 
B and other observers or teachers on this rabing scale for 
child subjects. Other significant relationships are found 
between child ratings and father response to the social 
values measure, but these do not exceed chance occurrence. 
Correlation coefficients obtained between teacher and 
observer ratings of child subjects on five dependency scales 
and response of mother subjects to ten dimensions of social 
values relating to dependency are presented in Table 15. 
Among the five raters, utilizing five dependency scales, 
and the ten social values dimensions 7 significant relation­
ships are found. For any one scale or dimension the relation­
ships found do not exceed chance occurrence. 
With the lack of significant relationships reported 
between child ratings and parent response to dimensions of 
the social values measure the null hypothesis cannot be re­
jected. A significant relationship does not exist as indi­
cated by the data. There are indications that the child 
rating scale Seek Physical Contact, on which the ratings of 
head and assistant nursery school teachers had a significant 
relationship, does have a relationship to father response on 
the social values test. The other significant relationships 
found between these two variables appear to be a function of 
the rater. 
Table 15» Correlations of mother social values test and teacher and observer 
ratings of children on Seller Dependency Scales 
Social values Head teacher rating Assistant teacher rating 
dimensions 1 2 3 4 .5 1 2 3 4 • 5 
Public aid — < 22 
o
 1 -.08 -.05 -.10 — .01 .12 -.16 .02 .00 
Personal freedom -.10 -.05 -.14 -.04 -.17 -.10 .04 -.20 -.10 .07 
Personal goals 1 H
 
-.15 -.12 .03 -.13 — « 08 .07 -.16 .02 .09 
Social 
causation -.16 -.06 -.04 .02 -.08 .05 .04 -.23 — .03 .17 
Pluralism —. 09 -.08 -.06 .02 -.14 .03 .06 1 M
 
O
N
 
-.09 .08 
Secularism -.19 -.11 -.11 
CO o
 1 -.17 .01 .06 -.16 
0
 1 .10 
Self-
determinism -.05 -.03 -.06 .02 -.16 
o
 
o
 .12 -.12 
-.05 
00 0
 
Positive 
satisfaction -.12 -.12 
1—I 1 .00 -.11 1 o
 
.01 -.27 -.06 .09 
Social 
protection -.12 -.06 .00 -.02 -.07 .07 .05 -.15 -.04 .11 
Innovation-
change 1 o
 
.02 .02 .07 
(r 
-.08 
= .21, 
-.04 
p = .05) 
.04 -.16 -.08 .07 
Table 15. (Continued) 
Social values Observer A ratings 
dimens ions ï 2 3 ' 4 5 
Public aid -.21 .00 -.10 -.06 .13 
Personal freedom -.14 .03 -.0? -.05 .04 
Personal goals -.25 -.02 -.13 -.10 .20 
Social 
causation -.14 -.05 -.01 -.08 .11 
Pluralism -.13 -.02 -.10 -.12 .12 
Secularism -.19 -.05 -.14 -.16 .12 
Self-
determinism -.13 .05 -.08 -.10 .16 
Positive 
satisfaction -.17 -.10 -.15 -.11 .02 
Social 
protection -.15 -.01 -.05 -.10 .13 
Innovation-
change -.12 .06 .03 -.12 .07 
(r = .21 
Observer B rating 
1 2 3 4 5  
.11 .05 .07 -.13 -.09 
.10 .02 .01 -.08 -.04 
.06 .06 .08 -.14 .08 
.07 .00 .21 .00 -.09 
.10 .04 .10 -.14 -.03 
.06 .00 .00 -.08 -.03 
CO 
M 
16 .04 .17 -.07 .04 
,20. .01 .14 -.10 -.02 
.06 .05 .19 -.09 -.07 
.23 .16 .16 .03 .01 
p = .05) 
Table 15. (Continued) 
Social values Observer C ratings 
dimensions 1 2 3 k 5 
Public aid -.11 .03 -.14 -.04 -.04 
Personal freedom -. 1? .06 .02 -.10 -.17 
Personal goals 
CM r—
1 
1 .13 .06 -.10 -.10 
Social 
causation —. 20 .02 
CM o
 1 
0
 
0
 -.06 
Pluralism 1 o
 
-.06 -.06 -.02 —. 10 
Secularism -.11 .01 .11 -.13 -.14 
Self-
determinism -.15 .01 .07 -.02 -.13 
Positive 
satisfaction -.11 -.09 — .02 -.01 -.02 
Social 
protection -.17 -  . 0 6  — .03 .03 -.07 
Innovation-
change -.16 
( r  =  
.03 
• 21, p 
0
 
0
 
0
 
II 
. 06 -.11 
00 
N> 
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Prom ratings of child dependent behavior, parental 
response to a dependency measure, and parent response to a 
social values measure the data from this Investigation indi­
cate: 1) head teachers and assistant teachers reach sig­
nificant agreement on ratings of child dependent behavior; 
2) that parental dependency measures and ratings of child 
dependent behavior are not significantly related; 3) that 
measures of parental dependency and parental response to 
social dependency need as measured through social values are 
significantly related; and (4) that measures of parent 
subjects response to social values and ratings of child 
subjects on five scales of dependency do not indicate a 
significant relationship. 
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DISCUSSION 
The present study was designed to investigate the rela­
tionship between child dependent behavior, parent dependency, 
and parental response to social dependency need. It was 
postulated that the interpersonal dynamics of parent-child 
dependency behavior would be related to the dependency needs 
of parents, and to the response of parents to secondary or 
social dependency needs as reflected in parental values. 
Procedures were developed for obtaining measures of 
child dependent behavior, parent dependency, and parent 
response to social dependency need. The subjects selected 
for this study were 84 children and their parents who were 
participants in a child development nursery school program. 
Utilizing Pearson product-moment coefficients of correla­
tion an examination of the relationship between child ratings 
and parent measures was carried out. The findings, limitations 
and implications of this research will be discussed in this 
section. 
Ratings of Child Dependent Behavior 
The ratings by teachers and observers of dependency be­
havior of the nursery school children were treated as dependent 
variables in the design of this investigation. These measures 
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of childhood dependency behavior were operationalized as an 
indicator of parental response and treatment of the child's 
dependent overtures. 
It was assumed, through training in the use of the 
rating scales, that teachers and observers would be responding 
in consistent and similar fashion to the behavior of the child 
subjects to be rated. The results obtained in the relation­
ship between teacher and observer ratings indicate that head 
teachers and assistant teachers were in significant agreement 
on the behavior manifested by the children, and the magnitude 
of the rating to be recorded. The head and assistant teachers 
reached significant agreement on all five scales employed. 
The results obtained in the analysis of the relationship 
between the three observers in the rating of child subjects 
is not at the level of teacher agreement. Two scales; Seek 
Physical Contact and Seek Attention have significant correla­
tions for two of the three observers. These two scales also 
have the highest level of agreement among teachers in the 
rating procedure. 
It should be noted that in several instances the rating 
scales fail to meet the criteria suggested by Campbell and 
Fiske (15) that ratings of the same trait by different raters 
•should correlate higher than ratings of different traits by 
the same rater. The results obtained in thé present study for 
these ratings scales are not at the level reported by Seller, 
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where pairs of teachers reached a .90 level of agreement in 
over fifty percent of the 40 obtained coefficients of agree­
ment (6). 
It appears that timed observations of 15 minute duration 
of children in normal nursery school interaction do not reveal 
clear patterns of specific behavior such as dependency. The 
teachers had a three-month relationship on which to base the 
dependency ratings. Teachers also have the opportunity to 
discuss with each other and with parents characteristics of 
children in the nursery group. This may allow for more con­
sistency in viewing individual children. 
For reasons of research resources and procedure 15 
minutes was selected as the timed segment of observation for 
each child by each of three observers. The results suggest 
other patterns of observation time may be more meaningful and 
valid for observers rating specific behaviorXal manifestations. 
The level of agreement of teachers and observers on the 
five Seller Scales of Dependency indicate their usefulness in 
child research procedures. Careful training and utilization 
of raters is required. Observation over substantial time 
periods may be required to obtain agreement in the definition 
and rating of specific behavior between teachers and other 
observers. 
The five scales do not appear equal in terms of reli- • 
ability or discrimination from the results obtained in this 
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investigation. Evidence was obtained indicating that contact 
and direction interaction with the teacher, as revealed in the 
Seek Physical Contact and Seek Attention scales, are observed 
and rated more reliably than those instrumental acts that 
imply motivation. There are implications from these results 
that other defined scales of action behavior of children, 
conceptualized as revealing dependency, could be developed 
for further research. 
Relationship Between Parent Dependency and 
Child Dependent Behavior 
The dependent variable in the design of this investiga­
tion was a measure of parent dependency. It was an assumption 
of this study that parent dependency was a dimension of parent 
personality that was operative in the response parents made 
to dependent overtures of the child. The work of Sears, _e^ 
al. (53) has.suggested that certain characteristics of 
parents, such, as warmth and permissiveness, are related to 
child dependent behavior. 
The operational measure of parental dependency was 
obtained through an administered Dependency Scale developed 
by Navran (49). The raw score on this measure of dependency, 
for the parent subjects completing the parent forms of this 
investigation, ranged from 3 to 43 for fathers, with a mean 
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of 12.3. For mother subjects the range was 2 to 37 with a 
mean of 15.2. These data compare favorably with those re­
ported by Navran (48) for a group of Stanford University 
graduate students (mean = 15.19) It is suggested by Navran 
that in terms of the Dependency Scale excessively strong 
dependence may be manifested by over-acceptance or extreme 
denial, as indicated by scores at either extreme. The data 
supplied by Navran offers support for this hypothesis (48). 
The three low, but significant relationships found in 
the analysis of parent dependency scores and child dependency 
ratings of the present study do not support the hypothesis 
that a significant relationship exists between these measures. 
This is true when looking at the two scales, Seek Physical 
Contact and Seek Attention, which, obtained the highest level 
of agreement among the raters. 
One possible Interpretation of these data is that the 
conceptual level of the assumed relationship is not adequately 
tested by the methods employed. It is possible that measures 
of actual on-going behavior of children cannot be related 
operationally to written responses of parents. Other methods 
may be required empirically to relate parent and child be­
havior to a single mode of behavior, in this case dependency. 
It is a limitation of the present study that a behav- • 
iorial interaction situation was not developed to observe 
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parental response to child dependency in more realistic 
fashion. A measure of actual parental reaction to child 
dependency, such as an experimental situation involving 
parent and child, would more closely approximate the 
theoretical linkage implied in the design of the present 
s tudy. 
The analysis of the relationship between parent dependen­
cy and child dependent behavior, with low and negative corre­
lations found, could be interpreted within the denial hypoth­
esis of Navran (48). Navran postulates that adult dependency 
needs may be denied due to social and cultural expectations, 
and that this denial is reflected in extreme low or high 
responses on the Dependency Scale. In this case the methods 
employed in the present investigation would not fully reveal 
the dynamics of dependency interaction of parent and child. 
The trait and method relationships obtained in the 
present study give some indication that factors of response 
set and social desirability were operating in the responses of 
parent subjects. The format of the instruments used and the 
type of question asked may have elicited a limited response fVom 
parent subjects. The consistent level of relationships found 
between parent measures indicates a lack of discrimination. 
The identification of other less homogeneous populations, 
the use of other methods, and more effective operational 
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definition of the parent variables are required to adequately 
test the relationships that are the focus of this investiga­
tion. 
Relationship Between Parent Dependency and 
Response to Social Dependency Need 
There has been little attention given to the relationship 
between interpersonal dependency, such as occurs between 
parent and child, and the dependency interaction of indi­
viduals within the larger social system. It was a theoretical 
assumption of the present study that a relationship did exist 
between the dependency needs of the parent and the parent's 
response to dependency needs reflected in secondary, social 
dependency situations. 
To test this relationship measures of the dependent 
variable, parent dependency need, were related to measures of 
the independent variable, social values reflecting a social 
work orientation to social or public dependency. The correla­
tion coefficients obtained for both father and mother subjects 
were significant for all ten dimensions of the social values 
test as related to the parent dependency measure. 
The analysis of the data obtained in this procedure 
Indicate that the magnitude of the relationship for mother 
subjects is greater for all ten dimensions of the social 
values test and the dependency measure. This is reflected in 
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dimension one: Public Aid, dimension six: Secularism, and 
dimension eight: Positive Satisfaction. In research focused 
on parent-child dependency interaction the greatest attention 
has been given to the role of the mother. There is evidence 
that the socially approved role of the woman and mother is 
viewed as more responsive to the needs of others (54, 52). 
This factor of social desirability may be operating in the 
responses obtained from mother subjects in the present study. 
For father subjects the interpretation could be made 
that the lower level relationships found among the ten 
dimensions of the social values test and the measure of de­
pendency reflect masculine sex role characteristics. These 
relationships may also be interpreted as reflecting a more 
conservative response to secondary, or social dependency 
situations. This interpretation suggests that father subjects, 
due to social expectation, are more likely to exhibit denial 
characteristics in response to dependency measures for them­
selves and in responding to the dependency of others. The 
instruments used in the present study allow only tentative 
conclusions of this nature to be considered. 
The methods employed in the present study by design do 
not measure sex role differences, but these differences may 
be reflected in the results obtained. There are indications 
that in further research the role of father and mother subjects 
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should more specifically be identified and operationally 
measured. The sex role response factor may be operative in 
the parent-child interaction, and in the parent response to 
social or public dependency. 
The response of parent subjects on the two measures dis­
cussed were also correlated with personal characteristics of 
age, income for fathers, and education for mothers. There 
was a significant relationship between age of parents and 
the parent measures of dependency and social values. The 
lower level, but significant, relationship between parent 
Income and education characteristics and the measures of 
dependency and social values may reflect the number of younger 
student families among the parent subjects. 
These results offer additional evidence that other more 
divergent populations should be identified for further re­
search. The older established upper-middle class families 
selected for this study appear to be responding to the oper­
ational measures of dependency in socially approved fashion, 
characteristic of the social position represented. Additional 
research with other populations would serve as a more ade­
quate test of the relationships measured in the present study. 
Parent Response to Social Dependency and 
Child Dependent.Behavior 
The variables selected to test the relationship between 
parent response to social dependency and child dependent 
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behavior reflect an assumed relationship between child be­
havior and parent social attitudes and values. It is the 
parent attitude toward, or response to, social expressions of 
behavior, similar to the behavior observed in the child, that 
is the basis of the relationship investigated. This study 
utilized the construct of dependency to investigate the 
relationship between parent attitude and child behavior. 
The results obtained did not permit rejection of the 
null hypothesis. The significant relationships found were 
negative correlations between the two measures employed. The 
significant and negative correlations found between teacher 
ratings of children on the Seek Physical Contact scale and 
father subjects response on the social values test offers 
tentative evidence that the responsiveness of the father, in 
terms of social dependency, was related to less dependency in 
the child. These indications were not supported by teacher 
ratings of child subjects on other scales, or the observer 
ratings on the five scales. 
The Observer B rating of child subjects on the Seek 
Recognition scale and father response on the social values 
test appears as a function of the rater. The results ob­
tained for this rater and scale are not significantly related 
to other measures employed. 
No relationship was found between child dependency 
ratings and mother response on the social values test. The 
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evidence of the basic mother role in dependency interaction 
(54» 53) is not supported by these results. The sex role 
differences in parent response to social expressions of be­
havior may be reflected in these results. The significant 
relationship found between parent subjects on the measure of 
dependency and the measure of social values was nob reflected 
in the relationship found between parent and child measures. 
These results may be interpreted as indicating the 
complex and dynamic relationship of parent attitude to child 
behavior. This relationship may not be revealed for one 
behavior system, such as dependency, by relating child be­
havior to the single form of written responses of parents. 
Implications 
The purpose of this study was to Investigate the rela­
tionship between sociocultural forces, as reflected in parent 
values, and interpersonal behavior, as reflected in parent-
child relations, for one identified mode of behavior. The 
construct of dependency was utilized as the framework for this 
investigation. 
It was suggested in the theoretical discussion for this 
study that as the social, economic, and political factors; 
the sociocultural forces, of a social system change the 
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dynamics of Interpersonal behavior will be altered. The 
variables selected for study represent this relationship in 
operational form. 
At the present time public dependency is receiving much 
attention and discussion as a personal and social behavior 
of concern. Dependent behavior is not viewed as adaptive to 
current social values (36). It has been suggested that a 
basic core value of this culture is self-reliance (1). 
Haggstrom has suggested that the very relationship between 
the self-reliant and the dependent in the present social 
system carries a negative valuation of dependent behavior and 
the dependent situation (26). 
There is evidence for viewing interpersonal dependency 
as growing out of the responses of caretaker figures to over­
tures of need (5^> 53). The acceptance or denial of a child's 
need by the mother is viewed as a basic causal factor in child 
hood dependency (53). Punishment or rejection of child de­
pendent behavior has been found to increase childhood de­
pendency (30, 5^). 
The present study was an attempt to link the behavioral 
and attitudinal dynamics of acceptance or denial as they 
relate to personal dependency and to social or public de­
pendency. Theoretically a relationship can be established 
between childhood dependency and social or public dependency. 
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The mutuality of these two levels of behavior Is based on the 
acceptance or rejection experience from caretaker figures in 
response to expressed needs. 
This exploratory investigation failed to obtain con­
firmatory evidence for the relationship between interpersonal 
dependency and social values toward public dependency. The 
analysis of the data indicates that the methods employed and 
the traits measured were not adequate for testing the 
theoretical assumptions of the study. 
The homogenlty of the population selected for study and 
the lack of discrimination in the child rating scales and 
parent scales were revealed as basic limitations in this in­
vestigation. Subjects selected for future research should be 
more representative of the general populations in terms of 
personal and social characteristics. For future research the 
operational measures to be used with parent and child subjects 
need to»be selected with the limitations of the present study 
in mind. 
The Instrumental acts of child behavior, identified as 
the basis for the five dependency scales employed in the 
present study, need refinement for observation procedures. 
The long association between teacher and child appears to 
allow for teacher reliability in the use of the five Seller 
scales. 
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The results of this study would indicate that observers 
to reliably observe and rate the present five categories of 
child dependent behavior need additional training and an 
altered sequence of timing in the observational procedure. 
It is also possible that the motivational aspects of de­
pendent behavior requires personal interaction, such as 
teacher-child, to obtain valid ratings. 
To obtain valid measures of parent dependency, and parent 
values in relation to social dependency, the written question­
naire form employed in the present study should be supple­
mented by other research techniques. Structured experimental 
situations for parents, observations of on-going parent be­
havior, peer and marriage-partner ratings, and in-depth 
interviews have been considered as possible refinements of 
the present investigation. An expanded time period for child 
observations and for obtaining data from parents would be a 
procedural improvement for future research efforts. 
The present study did not confirm the relationships under 
Investigation. The present study did reveal procedural and 
methodological limitations. Dependency as an interpersonal 
and social behavior continues to receive concerned attention. 
Only additional research, effort can determine the usefulness 
and validity of the relationships postulated for this investi­
gation in meeting personal and social need. 
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SUMMARY 
This investigation was an attempt to relate the socio-
cultural forces revealed in parent attitudes to the inter­
personal dynamics of parent-child interaction. The behavorial 
construct of dependency was utilized as the basic framework 
for this study. The variables selected for study represented 
the phenomenon of early childhood dependency, arising from the 
response of caretakers or parents, and the value patterns of 
parents in responding to expressions of social or public 
dependency. 
To investigate the relationship of these variables opera­
tional measures were obtained for child dependent behavior, 
parent dependency, and parent response to social dependency 
need. The subjects selected for study were the 84 children 
and 161 parents participating in the nursery school program 
of the Iowa State University Child Development Department. 
These families represented an upper-middle class group of 
subjects who had resources to assume a caretaking position in 
relation to personal or social expressions of dependency need. 
Data on child dependent behavior were obtain through 
teacher and observer ratings of child dependent behavior in 
the nursery school setting utilizing the Seller Dependency 
Scales. Parent data were obtained through an administered 
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personality scale measuring dependency, the Narvan Dependency 
Scale, and a social values test measuring orientations toward 
public dependency, the Meyers Social Values test. 
Ratings of child subjects, and results of parent measures 
were scored and coded for computer analysis. These data re­
sulted in 59 variables to be analyzed. Pearson product 
moment correlation coefficients were obtained for the rela­
tionships between child and parent variables. 
The following significant relationships, at the .05 level 
of confidence, were found: 
1. Head teacher and assistant teacher ratings of child 
subjects on five scales of dependency behavior were 
significant. This relationship was not found for 
observer ratings of child behavior. 
2. Teachers and observers had significant relationships 
on ratings of child subjects relating to physical 
contact or nearness with the teacher in the nursery 
school setting. 
3. Ratings of head teachers and assistant teachers on 
the Seek Physical Contact scale had a significant 
relationship to father responsiveness to social 
dependency on the social values test. 
4. A significant relationship was found between parent 
dependency measures and parent response to social 
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dependency need. These relationships Indicated a 
factor of response set or social desirability 
operating in the response of parent subjects. 
5. The relationship of the parent dependency measure 
and the parent social values measure to ratings of 
child dependent behavior did not achieve signifi­
cance. 
Attention was given to the limitations of the methods 
employed and the traits measured in relation to implications 
for further research. 
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APPENDIX A. SELLER DEPENDENCY SCALES 
Rating Scale 109 
Child's Name 
Lab 
Rater's Name 
Date 
Time 
I. How often does the child seek help? 
Very Very rarely 
oi l on and Often and Occasionally and and without 
pois 1st on IJ y Persistently little persistence persistence 
How often does the child seek recognition? 
Very 
often and 
persistently 
Often and 
Persistently 
Occasionally and 
little persistence 
Very rarely 
and without 
persistence 
'J. How often does the child seek physical contact with teacher? 
Very Very rarely 
often and Often and Occasionally arid and without 
pc?i s is t t?nt ly Persistently little persistence persistence 
7 6 5 4 3 2 1 
4. Wow often does the child seek attention? 
Very Very rare ly 
often and Often and Occasionally and and without 
persistent ly Persistently little persistence persistence 
7 6 5 4 3 2 ] 
5 .  llow often does the child seek to be near to others? 
Vim-y Very rarely 
of Ion and Often and Occasionally and and without 
|,o IS i 1 on 1 I y Pc rsisten tly little persistence persistence 
7 6 5 4 3 2 1 
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APPENDIX B. NAVRAN DEPENDENCY SCALE 
Name 
NAVRAN SCALE 
111 
This personality inventory consists of numbered statements. Read each 
statement and decide whether it is true as applied to you or false as applied to 
Xou. 
If a statement is true or mostly true as applied to you, circle the T ( ) 
If a statement is false or not usually true of you, circle the F ( ]. If 
a statement does not apply to you or you don't know, make no mark. to 
make some answer to every question. 
Remember to give your own opinion of yourself. 
1. I am about as able to work as I ever was. T F 
2. When I take a new job, I like to be tipped off on who should 
be gotten next to. T F 
3. At times I have very much wanted to leave home. T F 
4. No one seems to understand me. T F 
5. I have had periods of days, weeks, or months when I 
couldn't take care of things because I couldn't 
"get going". T F 
6. I loved my father. T F 
7. I wish I could be as happy as others seem to be. T F 
8. I used to like drop-the-handkerchief. T F 
9. My feelings are not easily hurt. T F 
10. I am easily downed in an argument. T F 
11. I am certainly lacking in self-confidence. T F 
12. I believe in the second coming of Christ. T F 
13. I have met problems so full of possibilities that I have 
been unable to make up my mind about them. T F 
14. I am happy most of the time. T F 
15. Criticism or scolding hurts me terribly. T F 
16. My conduct is largely controlled by the customs of those 
about me. T F 
17. I cry easily. T F 
18. I do not tire quickly. T F 
19. I like to know some important people because it makes 
me feel important. T F 
20. What others think of me does not bother me. T F 
21. I find it hard to make talk when I meet new people. T F 
22. I feel weak all over much of the time. T F 
23. I do not have spells of hay fever or asthma. T F 
24. I wish I were not so shy. T F 
25. My people treat me more like a child than a grown-up. T F 
26. I brood a great deal. T F 
27. I have been disappointed in love. T F 
28. I have difficulty in starting to do things. T F 
29. I am entirely self-confident. T F 
30. When in a group of people I have trouble thinking of the 
right things to talk about. T F 
31. In school I found it very hard to talk before the class. T F 
32. Even when I am with people I feel lonely much of the time. T F 
33. I am easily embarrassed. T F 
34. I feel anxiety about something or someone almost all the 
time. T P 
35. I have certainly had more than my share of things to 
worry about. T F 
36. I usually have to stop and think before I act even in 
trifling matters. T F 
37. I have several times given up doing a thing because I 
thought too little of my ability. T F 
38. I am inclined to take things hard. T F 
39. I am more sensitive than most other people. T F 
40. Religion gives me no worry. T F 
41. When I am feeling very happy and active, someone who is 
blue or low will spoil it all. T F 
42. I wish I could get over worrying about things I have said 
that may have injured other people's feelings. ^ 
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43. People often disappoint me. T F 
44. I have often felt badly over being misunderstood when 
trying to keep someone from making a mistake. T F 
45. I frequently ask people for advice. T F 
46. I have sometimes felt that difficulties were piling up 
so high that I could not overcome them. T F 
47. I often think, "I wish I were a child again." T F 
48. I am apt to hide my feelings in some things, to the point 
that people may hurt me without their knowing about it. T F 
49. I am apt to pass up something I want to do because 
others feel that I am not going about it in the right way. T F 
50. I feel like giving up quickly when things go wrong. T F 
51. 1 pray several times every week. T F 
52. I feel sympathetic towards people who tend to hang on to 
their griefs and troubles. T F 
53. I sometimes find it hard to stick up for my rights 
because I am so reserved. T F 
54. People can pretty easily change me even though I thought that 
ray mind was already made up on a subject. T F 
55. I shrink from facing a crisis or difficulty. T F 
56. If I were an artist, I would like to draw children. T F 
57. I am apt to pass up something I want to do when others 
feel that it isn't worth doing. T F 
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APPENDIX C. MEYERS SOCIAL VALUES TEST 
y 
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SOCIAL ATTITUDES QUESTIONNAIRE 
There are no "right" or "wrong** anawers to thie questionnaire* only honest 
differences of opinion. Please indicate with a check for each item the 
response that comes closest to expressing your feeling about each statement. 
"Probably disagree" means you disagree mora than you agree with the item; 
"Probably agree" means you agree more than disagree with it. Some items 
may seem similar; actually« all items are different. 
M sure xou gnawer every Item. Defi> Prob- Prob- Defi 
nitely ably ably nitely 
dis* dis- agree agree 
agree agree 
1. The federal government is going too far towards 
creating a "welfare state" ...... ______ ______ ______ _______ 
2. No one ever has a right to commit suicide . . ______ ______ ______ ______ 
3. When a married couple with children is having 
serious problems getting along together, their 
first consideration should be to keep the 
family together at all costs . . . . ______ ______ _____ _____ 
4. Except when there is a depression anyone in our 
country can get a job if he really tries . . ______ . ______ _____ 
5. It is usually better for people to live in 
neighborhoods where everyone is in about the 
same age and income group rather than where 
there are great differences. ..... ______ ______ ______ .  
6. Everyone should believe in and practice 
some religion 
7. People can actually do very little to change 
t h e i r  l i v e s .  . . . . . .  
8. Having to struggle for what you get in life 
is the best way to develop character . . 
9. Any able-bodied individual who refuses to 
take a job should not receive assistance . 
10. Wo should spend less time trying to find new 
ways to handle delinquency and emphasise 
time-tested techniques which seem to be 
forgotten . 
11. If the government does too many things for 
people we may end up a country of weaklings. 
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Please answer each item. 
12. Personal freedom includes freedom to do 
something that it damaging to oneself • • • 
13. It is more important that families stay 
together than that individual# within families 
achieve their own personal goals • • • 
14. In normal times when people are in need it is 
generally due to some fault of their own • 
15. Trying to get different people to mix doesn't 
m d c e  m u c h  s e n s e *  . . • • • • •  
16. There should be stricter observance of the 
Sabbath, the religious day of rest . « « 
17. Since most things are inevitable» people 
s h o u l d  r e l a x  a n d  e n j o y  t h e m s e l v e s  . . .  
18. People who have suffered a great deal are 
more likely to have a strong character 
than those who have not. . . . . • 
19. People who refuse to help themselves should 
h a v e  t o  s u f f e r  t h e  c o n s e q u e n c e s .  . . .  
20. The solutions our parents found to the 
problems of living are oftentimes not very 
w o r k a b l e  f o r  t o d a y ' s  g e n e r a t i o n .  . . .  
21. Government should do more than it is presently 
doing to see that everyone gets adequate 
m e d i c a l  c a r e .  . . . . . . . .  
22. Even if we were sure cigarette smoking caused 
lung cancer, a person should be free to 
decide whether he wants to smoke or not. • 
23. If you have to make a choice, your family 
should be put ahead of your personal career. 
24. What people achieve in life is almost entirely 
a product of their own will and determination 
25. People should live among their own kind. . 
26. Science is a good thing even if it challenges 
such fundamental things as religious 
p r a c t i c e s  . . . . . . . . . .  
Defi- Prob- Prob- Defi­
nitely ably ably nitely 
dis- dis- agree agree 
agree agree 
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Pleaae answer each Item. 
27. Everybody's fate Is really more dependent on 
others than on what he himself does • • • 
28. A person Is better off If he has to work and 
sacrifice for what he gets 
29. Everyone who Is In need, no matter what the 
reason, has a right to expect to be helped • 
30. Mays of doing things that have grown over a 
long time are likely to have much wisdom • • 
i n  t h e m  . . . . . . . . .  
31. Government is at present providing many services 
that should be left to individual enterprise • 
32. As long as it doesn't hurt anyone else, a person 
should be allowed to do anything he wants to • 
33. It's almost always wrong to sacrifice the 
Interests of the individual to those of 
the group 
34. A person's character is pretty much what 
he makes it . 
35. It is good for people to associate with those 
who have interests and values very different 
from their own 
36. While there are conditions in the world today 
that may seem unjust, there is probably a 
divine purpose behind them . * . • . 
37. A person really has very little control over 
his destiny 
38. If things come too easily for people, they 
w o n ' t  a p p r e c i a t e  t h e m  • « • • • •  
39. tJe should try to help people who are In 
difficulty regardless of whether they are making 
an effort to help themselves . . . • • 
40. The ways of the past are hardly aver adequate to 
handle present day problems . . . . . 
Defl- Frob- Prob* Defi­
nitely ably ably nitely 
dis- dis* agree agree 
agree agree 
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APPENDIX D. TEACHER DEFINITION FORMS FOR 
SELLER DEPENDENCY SCALES 
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Dependency Rating Scales 
The children in your nursery group arc to be rated on five scales of 
dependency listed below using a seven step continuum as follows: 
Very Very rarely 
often and Often and Occasionally and and without 
persistently Persistently little persistence Persistence 
I. How often does the child seek help? 
By help is meant any form of assistance from another person; doing 
something for the child like dressing, washing, pushing in swing, 
protecting him from another child when he is attacked or something 
taken away from him, etc., giving instruction or guidance, like 
demonstrating how to build, play, paint, etc., giving what he asks 
for, a toy to play with, color to paint, etc. 
11. How often does the child seek recognition? 
By recognition is meant any form of praise and apiproval. Child comes 
running to teacher showing her what he did; exclaiming, "I washed my 
hands," telling her he carried out request by teacher; "I put the 
blocks away," "I drank all the juice," etc. Calling the teacher to 
see what he did, or shouts to teacher; "watch me" when on swing 
or toy; when feeling he is especially good or doing something praise­
worthy . 
III. How often does the child seek physical contact with teacher? 
Physical contact: wants to be picked up, holds on to teacheifs dress, 
hugs adults'leg, holds or reaches for teacher's hand, puts arm around 
teachers neck during reading or floor play. 
IV. How often does the child seek attention? 
How often docs the child manage to keep others occupied with him? 
(letting others occupied by talking, questions, explaining, praising 
or scolding, etc. Try to Ignore whether child does it in pleasant 
or effective manner, but how often others are occupied with him. 
V. How often dues the child seek to be near to others? 
By being near we mean physical closeness, choosing a space close to 
teacher, where others are playing, etc., regardless of interaction. 
It may be active closeness; playing or talking, or timid "hanging 
around." Proximity is the key. 
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On the following rating sheets each child's name appears at the top 
with the five scales and the seven point continuum. Make a clear line 
through the continuum at the point you rate this individual child on 
each scale. 
Rating as many children as possible at one time makes for more 
consistent judgments. Please make individual judgments without discussion 
of the teaching team. 
Please turn in your completed ratings to Russ Mahan, Room 213 Child 
Development Building. We appreciate your help. 
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Observer's Manual 
Research Project: Child Dependency 
Russ Mahan 
Iowa State University 
1968-69 
Observer's Training Manual 123 
Orientation: 
This study is concerned with dependency behavior of pre-school age 
children within the nursery school setting. Time sampling procedures of 
15 minute segments of ongoing nursery school behavior will be utilized 
for observation. The observations will include interaction of children 
with teachers (adults) and with other children. 
Target Behavior : 
For purposes of observation five components of behavior have been se­
lected to measure dependency. These include: help seeking, recognition 
seeking, physical contact seeking, attention seeking, and nearness seeking 
behavior (see attached scale for operational definitions). 
The three component behaviors of help, recognition, and physical 
contact may be differentiated by the initiating behavior of the child. The 
two component behaviors of attention and physical nearness, while still 
initiated by the child, may be more passive or generalized behavior on the 
part of the child. 
Rating of Observation: 
Each of the five components of behavior is to be rated within each 
timed 15 minute segment of observed behavior on a seven (7) point continuum; 
from very often and persistently to very rarely and without persistence 
(sec attached scale). 
Two criteria are utilized for defining the seven points of the con­
tinuum - one criteria is frequency of the behavior and the second is per­
sistence. Frequency refers to the number of times the component behavior 
is observed during the flow of behavior that occurs within the timed period. 
It should be noted that the continuum rating is a judgment rating of the 
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total behavior within a timed segment and not a "tally count", even for 
the frequency criteria. Frequency implies an initiation and ending of a 
unit of behavior. 
Persistence refers to the intensity and duration of the component be­
havior. This implies continous behavior over a period of time, emphasizing 
the depth and length of a unit of observed component behavior. 
Points 7, 5, 3 and 1 arc to be used as rating points on the scale 
whenever both criteria of frequency and persistence apply to the child's 
observed behavior. Points 6, 4, and 2 are to be used as intermediate 
rating points on the scale when only one of the criteria apply. 
A continuum rating of the five component behaviors should occur at the 
completion of the 15 minute timed segment of obser\ation for each child. A 
shorthand procedure is suggested of a plus (+) for each incidence of ob­
served component behavior to aid in frequency judgments, and a minus (-) 
for intensity or duration notations to aid in persistence judgments. The 
complete sequence of behavior that may occur in a fifteen minute segment 
must be considered in making an accuiafce final rating. 
Sample Procedures : 
The names of the children in the nursery g^oup you are scheduled to ob­
serve are prepared in the desired order of observation. Do not skip 
children unless they are absent. Please note when this order has been 
altered. 
The identifying data at the top of each rating sheet lists the child*s 
name and lab number, amd provides space for the observer's nemie, the date. 
- 3 -
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and the beginning and ending times of the observation. When considered 
necessary or pertinent to the observation, or to the purposes of this study, 
additional notes or comments may be written on the back of the rating 
sheet. These considerations should not alter the numerical rating of the 
observed behavior. 
Summary of Scoring Conventions : 
a) The five component behaviors are child initiated. 
b) Observed action is more important thsm words. 
c) The behavior, not the style of the child, is to be rated. 
d) Behavior, not implied feelings, is to be rated. 
e) The total 15 minutes segment must be considered in the rating, 
not only the intense moments. 
f) The sequence of behavior should be noted. 
g) The differentiation of the five component behaviors should be noted. 
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Dependency Rating Scales 
The children in your nursery group :iro to be rated on five scales of 
dependency listed below using a seven stup continuum as follows: 
Very Very rarely 
often and Often and Occasionally and and without 
persistently Persistently little persistence persistence 
I. How often does the child seek help? 
By help is meant any form of assistance from another person; doing 
something for the child like dressing, washing, pushing in swing, 
protecting him from another child when he is attacked or something 
taken away from him, etc., giving instruction or guidance, like 
demonstrating how to build, play, paint, etc., giving what he asks 
for, a toy to play with, color to paint, etc. 
1 1 .  H o w  o f i e n  d o e s  t h e  c h i l d  s e e k  r e c o g n i t i o n ?  
My recognition is meant any form of praise and approval. Child comes 
running to teacher showing her what he did; exclaiming, "I washed my 
hands," telling her he carried out request by teacher; "I put the 
blocks away," "I drank all the juice," etc. Calling the teacher to 
see what he did, or shouts to teacher; "watch me" when on swing 
or toy; when feeling he is especially good or doing something praise­
worthy. 
I I I .  H o w  o f t e n  d o e s  t h e  c h i l d  s e e k  p h y s i c a l  c o n t a c t  w i t h  t e a c h e r ?  
Physical contact: wants to be picked up, holds on to teachefs dress, 
hugs adults'leg, holds or reaches for teacher's hand, puts arm around 
teacher^ neck during reading or floor play. 
I V .  H o w  o f t e n  d o e s  t h e  c h i l d  s e e k  a t t e n t i o n ?  
How often docs the child manage to keep others occupied with him? 
Cettinj; others occupied by talking, questions, explaining, praising 
or scolding, etc. Try to ignore whether child does it in pleasant 
or effective inunner, but how often others are occupied with him. 
V. How often does the child seek to be near to others? 
H y  b e i n g  n e a r  w e  m e a n  p h y s i c a l  c l o s e n e s s ,  c h o o s i n g  a  s p a c e  c l o s e  t o  
teacher, where others are playing, etc., regardless of interaction. 
It may he active closeness; playing or talking, ©r timid "hanging 
around." Proximity is the key. 
- 2 -
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On the following rating sheets each child's name appears at the top 
with the five scales and the seven point continuum. Make a clear line 
through the continuum at the point you rate this individual child on 
e a c h  s c a l e .  
Rating as many children as possible at one time makes for more 
consistent judgments. Please make individual judgments without discussion 
of the teaching team. 
Please turn in your completed ratings to Russ Mahan, Room 213 Child 
D e v e l o p m e n t  B u i l d i n g .  W e  a p p r e c i a t e  y o u r  h e l p .  
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APPENDrX P. PARENT FORMS 
I O W A  S T A T E  U N I V E R S I T Y  
of Science 
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chnology 
A M E S ,  I O W A  5 0 0 1 0  
Department of ChUd Development 
JanuAxy 3, 1969 
Patents 
Child Development Nursery School 
Iowa State University 
Dear Parent; 
As part of an on-going research effort we are asking 
each parent of each child in the nursery school at ISU to 
complete a personal data sheet and opinion inventory. 
These materials are enclosed with this letter. 
This research deals with child behavior as it relates 
to certain parent opinions toward public affairs. We will 
relate particular child behavior in the nursery group to 
parent response on the opinion inventory. Thus, we are 
asking you to record your name on the questionnaire. 
However, the manner of reporting results will be such that 
no individual or family will be identifiable* 
This information from you and other parents is important 
to the study. Will you please fill out the questionnaire and 
return it to the head teacher of your child's group by January 
20th. Please fill out the entire questionnaire as an individual 
rather than in discussion with your spouse. Instructions are 
listed with each phase of the inventory* 
We will notify you later in the school year when results 
of this study will be available to those interested. Thank 
you for your cooperation. 
Professor and Head 
lîWC/bar 
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PERSONAL DATA SHEET 
These items about you and your family are confidential and will not be 
reported in any way to identify individuals. 
NAME 
AGE 
SEX 
MARITAL STATUS (check one) MARRIED SINGLE WIDOWED DIVORCED 
SEPARATED IF MARRIED, NUMBER OF YEARS 
SELECT THE ITEM WHICH BEST DEFINES YOUR OCCUPATION 
Professional 
Owner, manager 
Official 
Clerical 
Skilled worker 
Homemaker 
Laborer 
CIRCLE THE NUMBER OF CHILDREN IN YOUR FAMILY: 1 2 3 4 5 6 7 8 9 10 (or more) 
AGE AND SEX OF CHILDREN: AGE SEX AGE SEX 
WHAT IS THE HIGHEST LEVEL OF EDUCATION YOU HAVE COMPLETED? (check one) 
less than 9 years 
some high school 
completed high school 
some college 
business or trade school 
completed college 
GENERALLY SPEAKING DO YOU CONSIDER YOURSELF TO BE REPUBLICAN, DEMOCRAT, INDEPENDENT, 
OR WHAT? (check only one) 
If Democrat, do you consider yourself a 
strong Democrat 
not so strong Democrat 
If Republican, do you consider yourself a 
strong Republican 
not so strong Republican 
If Independent, do you consider yourself 
closer to Democrats 
closer to Republicans 
not close to Democrats or Republicans 
I don't consider myself any of these 
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GENERALLY SPEAKING, ON MOST PUBLIC ISSUES DO YOU CONSIDER YOURSELF TO BE LIBERAL, 
CONSERVATIVE, OR WHAT? (check only one) 
If liberal, do you consider yourself a 
strong liberal 
not so strong liberal 
If conservative, do you consider yourself a 
strong conservative 
not so strong conservative 
If moderate, do you consider yourself 
closer to liberals 
closer to conservatives 
not close to liberals or conservatives 
I don't consider myself any of these 
What was your approximate total family (net) income in 1968? (check one) 
Less than $5,000 
$5,000 to 7,500 
$7,501 to 10,000 
$10,001 to 15,000 
15,001 to 20,000 
Over $20,000 
PREFERENCE SCALE 
Name 
In this state there are several programs of Public Assistance to aid those 
in need. These programs include Old Age Assistance, Medical Aid to the Aged, 
Aid to Dependent Children, Aid to the Disabled, Aid to the Blind, and Emergency 
Relief. 
Please check one of the five responses (strongly agree to strongly disagree) 
for each relationship listed for the individual in the following statements 
in terms of your personal feelings. Give your feeling reactions to each 
category in terms of the chief picture you have of the entire group. 
I believe I would be willing to 
have recipient of Old Age 
Assistaunce: 
STRONGLY STRONGLY 
AGREE AGREE UNDECIDED DISAGREE DISAGREE 
as close friend 
as dinner guest 
as person to often visit with 
as acquaintance 
as someone to say hello to 
as someone to see on the street 
I believe I would be willing to 
have recipient of Medical Aid to 
the Aged; 
STRONGLY STRCWGLY 
AGREE AGREE UNDECIDED DISAGREE DISAGREE 
as close friend 
as dinner guest 
as person to often visit with 
as acquaintance 
as someone to say hello to 
as someone to see on the street 
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I believe I would be willing to 
have recipient of Aid to 
Dependent Children: 
STRONGLY STRONGLY 
AGREE AGREE UNDECIDED DISAGREE DISAGREI 
as close friend 
as dinner guest 
as person to often visit with 
as acquaintance 
as someone to say hello to 
as someone to see on the street 
I believe I would be willing to 
have recipient of Aid to the 
Disabled 
STRWIGLY STRONGLY 
AGREE AGREE UNDECIDED DISAGREE DISAGREE 
as close friend 
as dinner guest 
as person to often visit with 
as acquaintance 
as someone to say hello to 
as someone to see on the street 
/ 
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I believe I would be willing to 
have recipient of Aid to the 
Blind: 
STRONGLY STRONGLY 
AGREE AGREE UNDECIDED DISAGREE DISAGREE 
as close friend 
as dinner guest 
as person to often visit with 
as acquaintance 
as someone to say hello to 
as someone to see on the street 
I believe I would be willing to 
have recipeint of Emergency 
Relief: 
STRONGLY STRONGLY 
AGREE AGREE UNDECIDED DISAGREE DISAGREE 
as close friend 
as dinner guest 
as person to often visit with 
as acquaintance 
as someone to say hello to 
as someone to see on the street 
